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The search for the most effective plan to meet the reading needs of
each child within a classroom and to encourage fullest development of
the varied mental capacities of each child is a problem which has can*
manded attention of school administrators, teachers, parents, and read**
ing experts in the past and ^Ich remains nevertheless a current vital
1 2
issue, Vernon classifies it as one of the most urgent and controver¬
sial questions in education today.
Learning to read is a complicated process and is sensitive to a
variety of pressures,^ It follows therefore, that the program of read¬
ing instruction must be systematic,^ It shoiild enable each child,
first, to get ready to read and, then, to acquire simultaneously many
^Science Research Associates, Inc, (Chicago: 196^), p, 1,
quoting Sister Mary Madeleine, "The Relative Effectiveness of a Multi¬
level Reading Program at the Intermediate Level," (A summary of a
Doctoral dissertation, Chicago),
^Ibid,, quoting Harvard Educational Review (Vol, 28, n. 2),
^Arthur W, Heilman, Principles and Practices of Teaching Reading
(Ohio: Charles Merrill Books, Inc,, 19^2), p, 3*
^Helen Robinson, "Some Ii^llcations for Reading Changes During
the Next Decade," Speech delivered to the Metropolitan Atlanta Council




skills and abilities so that he may interpret material of continuously
increasing complexity and maturityLearning to read is extremely
important because reading is basic in school and essential throughout
life.^
3
Hill reported that most research involving student readers has
dealt with relationships between measures of one or two human character¬
istics and reading ability. He stated that there are many prevailing
factors of which any one or several of them may inhibit reading pro-
gressj therefore, the proper use of previous research should be a matter
of serious concern at the present moment. Quality research available
should be used in a discriminating and productive manner.
Two important steps involved in increasing the meaningfulness of
research findings through the method of continuing application arei (l)
pooling the findings of a number of persons and (2) developing adequate
ways of informing people about research findings.^
The findings of studies gain probability and acceptance in terms
of the data and opinions which support them. These findings are in¬
tended for use by educators, and sooner or later their fullest meaning
■^hra Wagner Bond and Guy L. Bond, Teaching the Child to Read




Walter Hill, "Studies of Student Readers and Their Implications
for College Instruction," Research and Evaluation in College Reading,
Ninth Yearbook of the National Society for the Study of Education, ed.
Oscar Causey, (Forth Worth, Texas* Texas Southern University Press.
i960), p. 10.
^Daniel Griffiths, Research in Education Administration, (New York*
Bureau of Publications Teachers College. Columbia University, 19^9),
p. 29.
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Is seen through their implications and applications.
The worth of educational research is jiidged by its contribution to
the Improvement of educational practice. These contributions may be
rather Immediate, or, as in the case of research, undertaken primarily
to develop educational techniques, or instruments, or theory, somewhat
delayed, ^ either case the ulitmate test of valtie is tne degree to
which educational practice is improved by research.
Educational research has most significant results when attention
is directed first to an ioportant problem about which too little is
known. Instruments and procedures are then sought or invented because
they are necessary to the stuuy of this pi^oblem. Progress actually may
be retarded by over-dedication to existing techniques and instruction,
1
often resTilting from neglect of usage of available research.
Educators functioning in areas that are similar to the areas in
which research was done and whose situations are similar, should find
research reports valuable references for suggested approaches to
2
reading problems yet unsolved.
In support to the above statement Clyner^ stated that much of the
evidence available fTcxa research serves as a valuable guide in recogniz¬
ing and Improving instruction at all levels, He stated further that is
^Heilman, op, cit,,
Miriam Jellins, "Analyses of Reading Research at Atlanta University
from 1933 Through 1959#" (unpublished Master's thesis. School of
Education, Atlanta University, I960), p, 6U,
^Theodore Clymer, "Now Hear This," The Reading Teacher, U, No, 1|
(January, 1962), p, 227,
is seldom that a single report can provide a definite answer by any
instructional problem, but that the steady accumulation of information
will provide generalizations which will cover mariy situations.
These points of view have encouraged the writer to compile and
analyze some of the findings from research so that they may be more
valuable and accessible for educational use.
Evolution of the Problem
During the course of study in Clinical Procedures at Atlanta
University the writer became interested in what research had to offer
as solutions to reading problems of pupils who are encountering reading
difficulties.
More interest was provoked while working with freshmen as a graduate
assistant at one of the local Colleges in the Center, The investigator
realized that they seemed greatly handicapped in achieving academically
as rapidly as they should because of their inability to perform as mature
readers.
Contributions to the Educational Knowledge
Since research material is of little value to education unless it
is Tised, it was felt that if the research that has been done in reading
could be presented in such a way that it is readily accessible for use
it would be valuable for teachers or anyone interested in aiding pupils
in overcoming or reducing reading difficulties.
Statement of the Problem
This was an analytical study of research findings in theses submitted
to Atlanta University from 19^3 through 1963 in the area of reading
instruction. Concentration was directed toward the pertinence of the
findings for the structuring of reading programs for populations similar
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to those on vhlch the research was based*
Purpose of the Study
The purpose of this study was to analyze thesis findings which
dealt with various aspects of reading instruction on a descriptive or
experiiaental basis*
More specifically, the puirposes were*
1* To determine categories for the populations on liiich the re¬
search was based in terns oft
a* The location in which the research was done*
b* The types of schools in which the populations were enrolled*
c* The total population of each school in which the research
was done*
d* The age or grade level of the populations used in the
studies*
e* The levels of intelligence of the i>opulations used in the
studies*
f* Ihe presence or absence of fozmal reading programs in the
schools in which the research was done*
2* To investigate the general types of research procedures used
in the studies*
3* To investigate the major types of instruments that were used
in the studies*
U* To classify findings within investigations according to the
populations studied in tezms oft
a* The types of reading problems or skills that were studied
by the researcher in each thesis*
b* 'Hie method of instruction enployed to accelerate achieve¬
ment or to eradicate reading difficulties of the popula¬
tions*
5* To determine if a trend toward agreement or disagreement of
the findings was indicated between categories*
6* To determine how the findings agreed upon coxild be useful in
structiiring reading programs for populations with reading
levels and performances similar to the ones involved in this
6
study.
Limitations of the Study
This study was limited to research done in reading and presented
to the School of Education at Atlanta University from 1953 through
1963 in partial fulfillment of requirements for the Master of Arts
degree. This study was limited further in that the determination if
reliability or accuracy of the content of the theses analyzed was not
considered. Furthermore, five of the studies were not available at
the time of the search and were not included in this investigation.
Locale of the Study
This study was conducted at Trevor Arnett Library, Atlanta Univer¬
sity, Atlanta, Georgia, The library serves the University and all of
the Colleges in the Center, The thesis file is located in the room with
the general file but in a separate file. Although the theses are housed
in the general library they are in a separate room.
Method of Research
In this study the Descriptive-Survey Method was tised in conjunction
with documentary analysis. Documentary analysis was used to the extent
that this study was based on the findings of theses previously submitted
to the School of Education, Atlanta University,
Materials Used in this Stucty
The types of materials utilized in this study were documents or
theses previously submitted to the School of Education, Atlanta Univer¬
sity, Atlanta, Georgia,
These theses dealt with many aspects of reading, content areas,
personality, achievement, intelligence, interests, physical and mental
aspects of the child, knowledge of the Bible, comparison of beliefs and
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opinions about teaching certain aspects of reading between teachers and
research findings and between administrative heads and teachers from
different institutions of higher learning.
Operational Steps
The steps which were followed to complete this study are outlined
below:
1. The related literature pertinent to this study was reviewed
and organized for presentation in a finished thesis.
2. Categories were determined for the populations on which the
research was based, in terms of the location, types of schools,
ages, or grade levels, levels of intelligence, and the pre¬
sence or absence of a formal reading program in each school.
3. The general types of procedures and major types of instruments
were investigated,
1|. The findings were classified according to the problems or
skills studied and the method of instruction employed to
aid pupils in overcoming or reducing reading difficulties.
The findings were surveyed to determine if a trend toward
agreement or disagreement was indicated within and between
categories,
6, The statement of findings, conclusions, implications, and
recommendations are included in the final thesis copy.
Survey of Related Literattire
A survey of related literature served as a background for building
a research problem of analyzing research findings in reading. The
related areas in the analytical sxirvey were grouped under two headings:
(1) contributions of research to reading and education and (2)
significant findings resulting trom. abalyses of research in reading.
Contributions of research to reading and education.— A research
in the field of reading had its origin in the laboratories of Europe,
It was stimulated by psychologists concerning the nature of the reading
act and the way in which words are recognized. As early as 18UU
8
studies Here made concerning the nature of the perceptual process In
reading* Many studies followed those which showed clearly that we read
hy phrases or letters« according to the reader* familiarity with the
reading matter, his con^etence In reading and the difficulty of the
material read*
Research Is also responsible for knowledge of the behavior of the
eyes In reading* It was found that eye movements In reading are
discontinuous, consisting of a series of alternating movements and pauses*
This discovery was very Illuminating and led to nnmerotis studies*
The period from 1911 marks the beginning of broader Interests In
the scientific study of trading and a clearer recognition of the needs
for applying objective methods to classroom procedures* Examinations
of research studies made between 1911 and 1913^ for exan^le, showed
that they related to such Issues as how children learn to read, the
relative merits of different methods of teaching beginning reading, the
valTie of phonics, and the amount and quality of the trading material
provided In various schools at different levels*^
Another important contribution of research to reading was fulfill¬
ment of the need for an Introduction of new Instruments of Investiga¬
tions* During I91U and 1915 two thirds of the studies r^orted related
to the organization, standardization, and application of reading tests*
William S* Gray, "Contributions of Research to Special Methods*
Reading," The Sclentyie Movement In Education* Thirty seventh lear-
book of the National Society for the Study of Education, Part II
(Bloomington, Illinois: Public School Publishing Co*, 1938), pp* 101-
1X)3*
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Through their use It became possible to study under classroom conditions,
the habits, achievements, and difficulties of large groups of children.
By 1916 research specialists, school surveyors, administrators and
teachers had begun to engage widely In measuring the results of Instruc¬
tion In reading, comparing achievements in oral and silent reading,
determining the effect of different conditions and teaching procedures,
and progress In learning to read, studying the nature and difficulties
of children.
Since 1920 the scope of research In reading has broaden steadily
until now It Included problems that arises before children enter school,
that command attention at various levels of education from kindergarten
through the university, that grow out of Increasing demands made on
adult readers In meeting their social needs, and that relate to reading
as an important facet of communication in society at large.
Since the close of World War II scientific methods have been used
with Increasing frequency In attacking the numerous problems faced with
prcHnotlng world wide literacy and Increasing In most literate countries
the reading ccnnpetence of children and adults who have learned to read,
is a result we are more conscious today than formerly of the ccaaplexlty
of reading problems and far less certain of the answers to them.^
Significant findings from analyses of research In reading.—
2
Jelllns' study was an analytical report of reading research reported to
Atlanta University for a nundDer of years. It grouped the material into
^Ibld.
^Jelllns. op. dt.. p. 6U.
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three broad headings, 1) the psychological factors basic to reading,
2) elements of procedures and instruction effective in developing
general and specific reading abilities, and 3) sociological factors
which condition growth in reading* The findings from sane of the
studies that she analyzed were that levels and indications of mental
capacity are useful indices for basis of instruction; drill can be
made effective if needs, interests, and abilities of pupils are met
through well organized instructional material and focused on pupil
difficulties; throxigh remedial and corrective instruction chances are
strongly indicative of progress in reading; and remediation depends upon
the nature and personality of the teacher, the ability of the teacher to
1
diagnose difficulties, and a well planned remedial program*
In an analysis of studies dealing with the teaching of literature
in the high school to see what fundamental principles and methods have
been incorporated in the field, Latimer^ reported that because of re¬
search, English teachers in their efforts to improve reading have been
aided greatly*
They now know how to determine the nature of
reading, how to adjxist reading instruction to
individuals in determining readiness to under¬
take the learning of new areas of subject mat¬
ter, and how to test the effectiveness of
reading Instruction*
In an analysis of lUO theses submitted to the School of Education
at Atlanta University it was reported in an exhaustible manner by
^Ibid*
^George Blanche Latimer, "An Analysis of Studies on the Teaching
of literature in High School from 1919-1955*'' (unpublished Master's
thesis. Department of English, Atlanta University, 1956), p, kO,
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Stephens^ oa areas that were studied which included the locale of the
studies, the methods used in the studies, the types of problems in¬
volved in the studies, and the findings of the researchers. The cate¬
gories and the statistical analyses that he used served as unique in¬
terpretative apparatuses for understanding his report, Stephens* and
o
Jellins’ studies are similar to this study and their techniques and
some of their methods seemed appropriate for this study.
Summary of Belated Literature
A summary of the related literattire reviewed emphasized the follow¬
ing points:
1, Research reports indicated that research has been contributing
tiseful evidence to reading and education for a number of
years and include the following:
a. The nature of the reading act and the way in which words
are recognized,
b. The nature of the perceptual process in reading.
c. The behavior of the eyes while reading,
d. How children learn to read,
e. The value of phonics,
f. The need for new instruments for investigations,
g. The organization, standardization, and application of
reading tests,
h. The study of classroom conditions, the habits, achieve¬
ments and difficulties of large groi:^s of children,
i. Measuring the instruction of reading, comparing achieve¬
ments in oral and silent reading, determining the effect
^Ryburn G, Stephens, "An Analysis of liiO Theses in the School of
EdTwation, Atlanta University, frcmi 19141-1951*” (unpublished Master's




of different condition and teaching procedures and
process in learning to read, and studying the natiire
and difficulties of children,
j. Problems that arise before children enter school,
2, Some significant findings from analyses of research in reading
were thats
a. levels and indications of mental capacity are useful
indices for basis of instruction. Knowledge of the
child’s reading level is certainly one of the first
prerequisites for correction of reading difficulties.
The child’s reading level is the basis on which the
correct level of material will be selected. The
material should be such that the child can get sense
of being able to handle it.
Bond and Tinker^ stated thats
There can be no compromise with the difficulty
level of material because the child will not
be interested in reading material he cannot
read, no matter how attractive the subject
matter,
b. Remediation depends upon the nature and personality of
the teachers, their abilities to diagnose difficulties,
and a well planned remedial program. The remedial
teacher must be able to give the child encoxiragement
so that he will be convinced that he will learn to read
if he follows instruction. She should realize that
her personality will play a major role in the child’s
success of learning. Therefore, the teacher must be
pleasant at all times being carefiO. not to embarrass
the child and gi'rtng praise freely for any little
sign of success,^
c. Several authorities have stressed the unfortunate effects
of unsatisfactory teacher-pupil relationships. Gates,’
^uy L, Bond and Miles A, Tinker, Reading Difficulties Their
Diagnosis and Corrections, (New Yorks Appleton, Centviry, Crafts,
i'nc., 19^7), pp. no and 228,
^Ibid,
^A, D, Gates. The Improvement of Reading 3rd ed,, (New Uorkt
The Macmillan Ccwipany, 19U7),
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Witty^ and Kopel^ statedi
Teacher’s personality, especially when she
forms Bom unfortunate attitude toward a
particular pupil, may cause or intensify
the emotional stress associated with his
failure in reading, Apparent in dif¬
ference, hostility, or any obvious anxiety
on the part of the teacher when a pupil is
having difficulty in readit^ intensifies
the child's emotional reaction and feel¬
ings of insecurity. We have to face it -
in many cases, the teacher is not without
blame when a child becomes a reading dis¬
ability case.
3
Bond and Tinker also stated]
A teacher who is to help a child overcome a
reading disability should be a buoyant, ener¬
getic person. She must make the child sense
her confidence in him, at times, the problems
involved in correcting a coisplex reading dis¬
ability may seem to her to entail almost in-
STurmoTintable teaching problems. Nevertheless,
the teacher must approach each disabled read¬
er showing that she knows he will learn to
read. Such an attitude is an outgrowth of a
thorough understanding of the instructional
needs of the child, that is, sound diagnosis,
and of having the remedial program planned
well enough in advance so that the general
instruction is clearly in mind. In addition,
the teacher gains immediate confidence through
knowing exactly irtiat is going to be undertaken
during each remedial lesson. A well prepared
teacher who knows exactly where each session
is going will instill confidence in the child#
With this preparation, progress in reading
ordinarily takes place.
^Paul Witty, Reading in Modern Education (Boston: D,
Compary, 19ii9),
Kopel. Reading and the Educative Process (Boston:
and Ccmpary, 1939),




Bond and Tinker^ continued*
3* The remedial program must be clearly fem¬
ulated. After the diagnosis has shovn the
kind of instruction that is needed, the re¬
medial program should be carefully planned.
This requires -writing down idiat is to be
done for each case, lliis must be done be¬
cause it is too difficult to remember each
child's needs, the level of his attainments,
and his limitations -wi-th the exactness that
is necessaiy in order to conduct an effec¬
tive corrective program.
U. Research is responsible for English teachers' being able
to iii5)rove reading gro-wth.
^bid.
CHAPTER II
ANAUSIS AND INTERPRETATION OF THE FINDINGS
FROM THE SEIECTED THESES
Introduction
The purpose of this chapter is to present the findings and inter¬
pretations from the analysis of forty-seven theses which dealt with
various aspects of reading instruction on various methodological
bases*
More specifically, the chapter is a fulfillment of piirposes which
were tos
1, Determine categories for populations on which the research
was based, in terms of the locations, populations of schools,
types of schools, ages, or grade levels, intelligence level,
and the presence of absence of formal reading programs in
each school,
2, Investigate the general types of research procedures and
major types of instruments used in the studies,
3, Classify the findings according to the problems or skills
studies and the methods of instruction employed to aid
pupils in overcoming or reducing reading difficulties,
U, Determine whether a trend toward agreement or disagreement
was indicated between categories,
5, To determine how findings agreed upon coiild be useful in
structuring reading programs.
An Analysis of Thesis Findings to Determine the Characteristics
of the Populations in the Studies
The location and percentages of studies conducted in each state,--
Table 1 contains the names of the states, the total number of studies
and the percentages of studies, from each state.
15
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At the time of this research there were forty-seven theses which
dealt with various aspects of reading instruction from 1953 through
1963 • The studies were conducted in five Southern states and one Mid¬
western state* Georgia had the largest per cent of the studies. Thirty-
nine studies or eighty-three per cent were conducted in that state.
There were three studies or 6.$ per cent done in Louisiana. Two or U.5
per cent of the studies were done in Alabama, Florida, Indiana, and South
Carolina each had one or two per cent of the studies conducted in their
states.
Because most of the research reported in this study was done in
Georgia the findings should be very helpful to those interested in im¬
proving reading skills in this state.
All of the studies except one were conducted in the Southeastern
area. Therefore, persons in this area should find this compilation
beneficial to reading inqprovement.
TABLE 1
THE NUMBER AND PERCENTAGES OF STUDIES CONCERNED HTTH READING
INSTRUCTION FROM 1953 THROUGH I963







South Carolina 1 2.0
Total - 6 U7 100.0
17
Types of schools In which the popttlatlons were enrolled,— Table 2
presents the types of schools, locations, and the ntunber of studies from
each state. The schools in which the popxilations were enrolled were
placed in five categories and included: 1) the elementary school which
housed grades one through seven; 2) the secondary school with grades
eight through twelve; 2) the consolidated school which contained grades
one through twelve; 2) the higher level which Included colleges and uni¬
versities; and 5) the ‘•other’* types of schools which included one study
which dealt with departmental heads and instructors in the field of read¬
ing, connected with education or psychology dejiartinents at ten different
institutions from two states. Another study was conducted from a Sunday
School and sought to determine children's knowledge of and reaction to
reading and studying the Bible, There was one study concerned with the
achievement and reaction of functionally illiterate adiilts to reading
instruction. The final stucfy in this category dealt with teachers of
primary grades and their beliefs about the teaching of reading as corn-
paired with research findings,
Georgia had the largest number and percentage of the studies done
in the elementaiy school, with twenty-one or eighty-one per cent of the
studies, louisiana had two or seven per cent of the studies done in the
elementary school, Alabama, Florida, and South Carolina each had one or
four per cent of the studies done in elementary schools, Indiana had
no studies represented on the elementary level,
liAiere elementary and secondary schools were craabined only one state
had studies represented, Georgia had three or one hundred per cent of
the studies done in consolidated schools,
Georgia had six studies or seventy-five per cent of the studies
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represented on the secondary level* Alabama and Indiana each had one
or 12*5 per cent of the studies on this level, Florida, Louisiana and
South Carolina were not represented in this category.
On the higher level, Georgia had five or eighty-three per cent of
the studies represented, Indiana had one or seventeen per cent of the
studies reported. The '’other” types of schools had research carried on
in one state which was Georgia, There were four or one hundred per cent
of the studies in this category in Georgia, Alabama, Florida, South
Carolina, and Indiana were not represented in this sampling.
Of the forty-seven studies, twenty-six or fifty five per cent were
done in elementary schools. Six or thirteen per cent of the studies
were done at a higher level. Four or nine per cent of the studies were
done in "other” types of schools. Three or six per cent of the studies
were done in consolidated schools.
Studies were made in five types of schools. This made the study
broader in its importance because the material found in it might aid
more than one t3rpe of teacher, administrator, or person interested in
information concerning pupil's reading difficulties.
TABLE 2
TYPES, NUMBERS, AND PERCENTAGES OF SCHOOIS



















Alabama 1 k 1 12.5 2
Florida 1 k I
Geoz^la 21 81 3 100.0 6 75.0 5 83 h 100.0 39
Indiana 1 12.5 1
LoTiisiana 2 7 1 17 3
South
Carolina 1 h 1
Total 26 3 8 6 h U7
Percentage 55 6 17 13 9
19
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The poptilation of each type of school that was reported in the
studies,— Table 3 shows the types of schools, populations, total num¬
ber of schools, and the percentage of schools who reported the total
population of the schools in which the research was done.
Thirty-two or sixty-eight per cent of the researchers did not in¬
dicate the total popifLation of the schools in which the research was
done. Fifteen or thirty-two per cent of the researchers indicated the
total population of the schools where the research was done. The total
populations reported in schools in which research was dom ranged from
two-hundred seventy-two to fifteen hundred.
Of the fifteen schools whose populations were given, nine or sixty
per cent of the research was done in elementary schools. Two or thir¬
teen per cent of the studies were done in higher institutions. Three
or twenty per cent of the studies were done in "other" types of schools.
Researchers studied in very small schools, medium sized schools and
large schools; therefore, the information could very well be pertinent
in these different types of schools.
The ages and grade levels of the populations that were used in the
studies,— The data on the ages and grades levels of the populations in
the studies are presented in Tables U and Table h shows that thirty-
four or seventy-two per cent of the researchers did not report the ages
of the popvilations used in their studies. Thirteen or twenty-eight per
cent of the researchers did report the ages of their pop\ilations. These
ages ranged from five to sixty-four years.
The ages were reported for some of grades one through twelve, and
for some of the adults who were not stiidents.
TABLE 3
SCHOOLS REPORTED ACGORDINQ TO TOTAL POPULATIONS IN WHICH
THE RESEARCH WAS DONE






















Table 5 indicates that grade levels -were reported in greater detail
than the ages were. Forty-foijx or ninety-four per cent of the research¬
ers reported the grade levels for -their populations. Three or six per
cent of the studies were not conducted with students. These studies
were concerned -with l) department heads and reading teachersj 2) func¬
tionally illiterate adultsj and 3) primary teachers.
There were four or nine per cent of -the studies done on each the
first, fourth, fifth grade level and college freshman level. This made
a total of sixteen or thirty-six per cent of the studies done on these
levels.
Three or six per cent of -the studies were done on each -the second,
third, sixth, seventh and eighth grade level. On these levels there
was a -total of thirteen or thirty per cent of -the studies done.
Two or five per cent of the studies were done on each the nin-bh
and combined population of fourth, fifth and sixth grades. There was a
total of four or twenty per cent of the studies done on -these grade levels.
One or two per cent of the studies were done on each of the follow¬
ing: -the twelfth} secojxi and third} fourth through eleven} fifth and
sixth} fourth through twelfth} fifth} ninth and tenth} fourth, sixth and
eighth through twelfth} functionally illiterate adults} freshmen, sopho¬
mores, Jtmiors, and saiiors} and higher le-vels. A total of eleven or
twenty-two per cent of the studies was done on these levels.
Four or nine per cent of the studies were done on the first, fo-urth,
fifth and freshman levels, making a total of thirty-six per cent of the
studies for the four levels.
Three or six per cent of the studies were done on each of the fol¬
lowing levels: second, third, sixth, seventh and eighth, for a total of
TABLE U
AGES OF THE POPULATIONS THAT WERE REPORTED IN
STUDIES REPRESENTED IN THIS RESEARCH
THE




12 - Hi 1 7.69
8 - Hi 1 7.69
9-15 1 7.69
9-12 1 7.69
10 - 1$ 1 7.69
7-11 1 7.69
o1CO 1 7.69
10 - 13 1 7.69
11 - Hi 1 7.69
29 - 61i 1 7.69
Total 13 or 28
Per cent 100.00
Reported
fifteen or thirty per cent of the studies*
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TABLE 5
GRADE LEVELS OF THE POPULATIONS REPORTED IN THE
STUDIES ON MUCH THIS RESEARCH ¥AS BASED











Second and Third 1 2.00
Fourth through Eleventh (Sunday School) 1 2.00
Fifth and Sixth 1 2.00
Fourth, Fifth and Sixth 2 5.00
Fourth through Twelfth 1 2.00
Fifth, Ninth and Tenth 1 2.00
Fourth, Sixth and Eighth
through Twelfth 1 2.00
Functionally nierate Adults 1 2.00
Freshmen, Sophomores, Juniors
and Seniors 1 2.00
Freshmen k 9.00
Graduate Level 1 2.00
Tea chers 1 2.00
Department Heads and Teachers 1 2.00
Total - U7 100.00
2h
2$
The level of Intelligence of the populations used in the studies.—
Thirty-two or sixty per cent of the researchers did not report the in¬
telligence quotients of populations used in their studies* Fifteen or
thirty-one per cent of the researchers did report intelligence quotients
of the populations used in their studies. The scores ranged from a low
of sixty-one to a high of one hundred thirty-four. Nine of nineteen per
cent of the researchers reported the obtained intelligence scores of
their popvilations, Fotir or eight per cent of the researchers reported
the scores of their populations. The median scores ranged from a low
of 39.90 per cent to a high of 116.16 per cent. Two or four per cent
of the intelligence qxiotients were reported according to the mean. The
scores were 81i,5 per cent and 87.6 per cent.
The intelligence quotients of the pupils used in the studies were
low enough so that pupils with the lowest intelligence that permits one
to learn successfully could be compared with representative numbers of
pupils in the same category. There was a wide span between the lowest
and highest scores. These facts led the writer to feel that the results
may have fairly wide pertinence to populations with similar distributions
The Presence of Absence of Formal Reading Programs in
Schools VThez^ the Research Was Done
Forty or eighty-five per cent of ttie researchers did not report
whether or not there were reading programs in the schools in which their
research was done. It was assumed, however, that all of the elementary
schools had structured programs. Five or eleven per cent of the research
ers reported that there were formal reading programs in the schools in
which they did their research.
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In reference to the five studies in which researchers indicated
that there-were reading programs in their schools four did not re¬
port whether the programs were formal or incidental. One reported
that there was a formal reading program in the school,
The7 made the following statements pertaining to the reading pro¬
grams in reccmnendations {
1) That the college reading center embark on a career of volun¬
teer critical reading,
2) That the college reading center be extended beyond the fresh¬
man year and be open to the students at all levels that feel
the need or help and wish to correct this fault,
3) One researcher used students who were enrolled In the school's
reading program as subjects in his Investigation,
li) One researcher reported that one of the two groups of students
that were used as subjects were enroUees in the formal reading
program at that college,
5) One researcher used a questionnaire to evalxiate a phase of
colleges' reading programs.
Introduction To Research Methods
The classifications or research methods vary in degrees of appro¬
priateness and usefulness depending on the type of phencanena to be
classified and purpose to be served. There is no one way to classify
educational research that would place each method in a separate cate¬
gory because the i^thods are so overlapping,^
The basic categories agreed upon for this study were:
Historical Methodology
1, Historical Methodology (penetrating and longitudinal)
^George J, Mouly, The Science of Educational Research, (New York:
American Book Co,, 1963), pp. 197
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2. Legal (tracing of legal development)





b. questionnaire and other similar instruments
c. interview
2. Analytical description
a* documentary - frequency
b, observational
c. content analysis
3» Predictive or Correlational
Experimental





1. Preliminary analysis - mainly descriptive
2. Manipijlation of variables - mainly esqserimental
3. Application of possible solutions - clinical
General Discussion of Historical Research and
Related Types of Methodology
"Historical research is one of the most difficult types of invest¬
igations to conduct adequately."^ It can be classified according to
1) approach, an arrangement of all facts to support a concept; 2) sub¬
ject, for example, the biography of a given person, the monography of a
town, state, nation or at a slightly higher level, the history of ideas.
^Ibid.. p. 202*
28
Institutions, or trends; and 3) technique, which is based on documents
or relics*
The purpose of historical research is quite varied. The principal
purpose is to gain a clearer prospective of the present* Most things
have a history, and it is generally profitable to become familiar with
this history in order to fully appreciate their nature*
A second reason for conducting history research is to arrive at
an accurate account of the past* The purpose may be only to find out
the truth about what happened in the past, and how and why people of
that time allowed it to happen* The scientist would, however, after
discovering the truth, interpret the data to link the past with the
present and future*^
When interpretating historical evidence it is imperative that the
historian not interpret data of different cultures or different histor¬
ical periods on the basis of his personal standards because they are
not sxifficient*
The historian's goal is to establish facts, determine trends which
the data may suggest, and make generalizations from the data* He mtist
synthesize and intei7>ret rather than summarize* Historians differ in
their interpretations of the same facts*
Thus, World War II has been the
subject of considerable disagreement
with respect both to specific events
and to their interpretation - a dis¬
agreement resTilting from the si:5)er-
imposition of a difference in frame
of reference on a relative lack of
^Ibid*, pp, 203-5.
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date rather than from a deliberate
atten5)t at distortion,!
Documentary research,—» This research method is closely related
to historical research. Documentary research is based on documents and
records. It differs from historical research in that it usiially
excludes remains as a sotirce of evidence and may Include the study of
contemporary documents, such as might be involved in translating enemy
codes into comprehensive terms. This distinction is not always binding:
on occasions documentary research has concerned itself with utensils,
pottery, rocks, and fossils*
The location of documents is often a chance affair* It is time
consuming, laborious, demands ingenuity in tracing one lead after another
until documents are located and, freqviently, a great deal of persuasion
before they are obtained for study, ^
The crucial aspect of documentary research like those historical
research, are validating the date, and interpreting their significance.
Legal documents tend to be very dependable, but ordinary records fre¬
quently are in considerable error.
Extent to Which Historical Research Was Utilized in the
Studies That Were Under Investigation
There were no historical studies found among the sources from
which this investigation was based. However, many of the studies were
based on historical backgrounds. For example, documents of a primary
nature were utilized to collect data for some studies. In one study





General Discussion of Descriptive Research and
Related Types of Methodology-
No category of educational research is more -widely used than the
type known variously as the survey, the normative-survey, status and
descriptive research. This is a broad classification idiich consists
of a variety of specific techniques and procedures all similar in
purpose, that is, to establish the status of the phenomenon under in¬
vestigation.
Purpose of surveys,—Educational surveys are particularly ver¬
satile and practical, especially for the administrator, because they
identify present conditions and point to present needs. They cannot
make the decisions for the administrator, but they can provide him
-with information on -which to base sound decisions.
Surveys are of the present and, if used for the purpose of seeing
what has been attained -bo date, are almost useless, When surveys are
used for pix)-viding the basis for decisions for improvement, they can
be decidedly practical.
In addition -bo uncovering data, surveys must also interpret, syn¬
thesize, and integrate these data and point to implications and inter¬
relationships
Like all other research, surveys, mast begin -with a definite prob¬
lem and be oriented -toward the eventual derivation of valid generaliza¬
tions, The survey makes its gr®atest contribution when it originates
from a problem existing -within the frame-work of theory, and when it is
^Ibid,, pp, 231"2,
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oriented toward the identification of factors and relationships worthy
of investigation tinder more rigorously controlled conc31tions.^
Glassification of surveys*-- Survey studies can be divided into
many sub-categories, depending on the basis and purpose of clarifica¬
tion. Probably the most basic breakdown is to separate them into de¬
scriptive studies, Tiiich describe the present status of a given phenom¬
enon, and analytical studies, in which phenomena are analyzed accord¬
ing to their basic components. They can also be classified according
to the instruments and techniques used - for exan^ile, questionnaire, in¬
terview, observation, and so on. Neither of these breakdowns is clear,
but this classification seems to be valuable from an operational, as
well as from an organizational point of view.
Two problems which are of importance in all research are particu¬
larly crucial in survey*
1. The problem of sampling is of primary concern in all survey
studies, for unless the sample on the basis of which the
data are collected is represented of the population selected
for investigation, the conclusions drawn cannot apply to that
population.
2. The validity of instruments or techniques used in gathering
the data is crucial to the validity of the conclusions that
are derived from surveys. To the extent that the instru¬
ments used are not valid and one must remember that validity
applies to a particular situation under specific conditions,
the result obtained cannot be interpreted nor can generaliza¬
tion be reached.^
Survey testing.— The distinction between the guidance function




groups - that is, it atten5)ts to derive generalizations which are appli-
1
cable beyond the individual case. Sxirvey testing, as a research, us-
ually is interested in comparing the achievement of the group - a class,
2
a school, or a system with the group on which the test was standardized.
In contrast, the guidance approach is intendsted in the child as an in¬
dividual.
Sampling is usually of minor importance in svarvey testing. In most
school situations the total population in the grades concerned is test¬
ed, Volunteers or individuals selected on a judgemental basis to repre¬
sent the school is not permissible. The major difficulty is the appli¬
cability of the test norms to tbe particular group under stutfy. The
first realization must be that mat^ instruments have been Inadequately
standardized. But even more important to meaningful results is the ques¬
tion of applicability of the norms of a given test to a particular group
under stu^y,^ A good principle is that aqy test score is valid to the
extent and only to the extent, that the background of the testee is com¬
parable with that of the group on which the test was standardized,
A particular invalidating factor would be for the teachers to prepare
students for the administration of the survdy insta?ument by reviewing
with an equivalent form of the same test. Still another factor to in¬




*Inter-class or inter-school comparisons are sometimes made.
From a research point of view, such ccanparisons are to be condemned,
since the control necessary to make such coit^arisons meaningful is
frequently lacking,'* Motily, Ibid,
^Ibid.
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benefit of orientation, therefore, at^ comparison of the performance
and of the practical class and the norms is completely meaningless*
The tises of siirvey testing are as follows*
!• It points to gaps and weaknesses of school programs and keeps
the whole system alert*
2* On college level - used for entrance examinations to enable
school to appraise its ftmctions in relation to the students
whom it undertakes to serve cox^led with analysis of student
grades, studies of admission test performance help keep the
school, and the units within the school on an even keel and
can be useful in such policy decision as calibrating grading
policy to the level of the student admitted*
3* Testing studies must be carried out correctly or not at all
if they are to be of benefit to the school system*^
Questionnaire studies*— Probably the most abizsed survey instrument
is the questionnaire* Too often, it is used to provide a pooling of
ignorance in situations where only a more adequate ax>proach experiment*
ation, for example, can provide a meaningful answer* The question of
non-returns is particularly troublesome since non-response generally
Introduces a bias in the data* The possibility of misinterpreting the
items is another source of difficulty relatively inherent in the ques¬
tionnaire method* On the other hand, it has obvious advantages, par¬
ticularly from the standpoint of practicalily.
Among the more important considerations in the successfoil use of the
questionnaire in educational research are the appropriateness of the
questionnaire to the investigation of the particular problem; the
worthwhileness of the problem and the proper choice of the popula¬
tion; and the scholarllness of the Instrument and appeal of the cover
letter*
The questionnaire canbe open or closed, or it can combine the two ap¬
proaches, depending on the nature of the problem and the purpose of
the study. The open questionnaire, for example, is more flexible and
is generally better suited for the early exploration of a problem*
Evaluations of the questionnaire range from outright condemnation to
general endorsement* It is generally agreed that there is a need for
its overall improvement and the restriction of its use to situations
3U
where it is appropriate.
Interview studies,-- The interview research method is similar in
and purpose to the questionnaire. Except for certain relative advan¬
tages the two techniques are for some purposes at least interchange¬
able, The interest here in the interview is as research but it is
freqiaently xtsed as a non-research technique^ such as counseling^ ad¬
ministrating individual tests of intelligence or hiring procedures.
As a research technique, the interview is a conversation carried
out with a definite puz^se of obtaining information from spoken words.
It has the same purpose and if it is to aid dependable generalizations,
must maintain the same criteria as other scientific techniques. It is
designed to gather valid and reliable information throi:igh responses
of the responses of the interviews to a planned sequence of questions.
The interview can be either structured or unstructuxed. In the
structured interview, no deviation from standardization procedures is
alldwed. But the unstructiured interview, a more conversational approach,
allows the respondent greater freedom in discussing ar^ aspect of the
issue of importance to him.
The unstructured interview is more appropriate for getting insight
into a particular situation in early stages of investigations. The
structured is used to obtain more precise generalizations in later
stages. It can be most effectively only if the investigator feas
a thorough knowledge of the problem so that he is able to structure the




Descriptive studies of an analytical nature.-— Analysis is one of
the most important of all research techniques. It is a method 'which
underlies the whole process of research, from the selection of a prob¬
lem and its reduction in size to the point where the data are processed
and 'the conclusions are reached.
In aspect of -the early development of science is classification -
a process which consists of the analysis of phenomena into their basic
components in order to isolate whatever properties will prove relevant
as the basis for ordering them in-to sub-categories meaningful for -the
purpose at hand. The purpose of classification as a technique of science
is to allocate phenomena into homogeneous sub-classes for which more
2
precise relationships can be discovered.
In analytical studies particular enqphasis is
placed on the iden'tification of the relation¬
ships among the various apsects of the pheno¬
mena, inasmuch as relationships among -the compon¬
ents are frequently more in5)ortant than the com¬
ponents themselves. Content analysis is of con¬
siderable value to education both in the deri¬
vation and re'vision of the curriculum and in the
understanding of some of the complex variables
encountered in 'the field.
Documentary-Frequency.— A form of content
analysis which is of importance to educators
is that used in documentary-frequency studies,
which are used to determine the frequency of
occurrence of certain phenomena.
Documentary-frequency studies can be especially




concern is with present status, but they
are definitely oriented toward the ira-
proveuent of future practice. However,
frequency studies contribute rather little
to the development of education as a
science.
One must be careful while interpreting the results of documentary-
frequency studies. Although, they can provide valtiable infonnation to
be considered in the revision of the curricul\im, for example, it must
not be assumed that frequency of occurence of a given phencmienon is
synonymous with importance.
Observational studies,— Observation is the oldest and most re¬
fined of modern research techniques. As a scientific tool it may
range from the most casual uncontrolled to the most scientific and pre¬
cise involving modern mechanical and electronic means of supplementing
observation. Observation of the layman is usually insignificant. It
differs from scientific observation only in degree and there is no
point where observation ceases to be non scientific and becomes scien¬
tific, However, observation can be made progressively more scientific
to meet the needs of the situation. It is also an essentiAl tool even
at the most advanced levels of science.
Observation underlies all research; it is most valuable in the sur¬
vey procedures. Experimentation also is simply controlled observation.
Although observation has contributed little to the developnent of edu¬
cation as a source its greatest value as a technique has been in child
development studies,^
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Scientific obseiration cannot be done by just anyone. Although
it is loose it is so coii5)lex that it usually is one of the most dif¬
ficult techniques to follow through when used as a science. The dis¬
tinction between observation as a scientific tool which must oon5)ly with
all instruments of science, and the casual observation of a man on the
street is as followss
Both the scientist and the laymen observe,
but the scientist starts with a hypothesis
and arranges the conditions of his ob¬
servations to avoid distortion. Scientific
observation must be done systematically and
not haphazardly.^
Extent of the Use of Descriptive Methodology in the
Studies Under Consideration
As was indicated in Table 6, thirteen or twenty-eight per cent of
the studies were of the descriptive nature. One of the studies was
analytical and three were based on questionnaires. The remaining ones
were based on standardized and Infoimal tests.
Through this method of research investigators were able to provide
information on which sound decisions could be based. They identified
existing reading problems of pupils and pointed to their present in¬
structional needs.
Pupils' levels of intelligence and their proficiency in different
aspects of reading were investigated. Some of the areas were para¬
graph meaning, deteiminlng significant details, drawing inferences, mak¬
ing adequate interpretations of content, rate of con5)rehension, and other
silent and oral reading skillsj arithmetic achievement, social adjustment,
language capacity, mental adjustment, reading interests, vocabulary.
^bid.. p. 285.
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factors influencing reading readiness, the teaching of reading skills,
knowledge and reaction to reading the Bible, word perception and word
meaning.
The main so\ja?ces of descriptive evidence were surveys, and survey
testing, which included administering and analyzing informal reading,
and standardized reading, arithmetic, intelligence, and vocabulary
tests; questionnaires, interviews, and indirect observation.
Interpretations suggested that when docTiments were compared with
actual reading in one of the three descriptive studies of a group of
science majors did not read according to their expressed interests. The
group was interested in reading a variety of material and spent a con¬
siderable amount of time reading. Findings from another study in this
category from ccxaparison of pupils* perfcarmances on a standardized
reading test and an informal reading test were that the ptipils* per¬
formances were generally better on the baial or informal reading test.
However, they performed below their expectancy levels on both tests.
There were ten descriptive survey studies. Findings from one of
the studies in which the purpose was to analyze reading achievement and
difficulty of college freshmen were that the groups* weaknesses were
evidenced in the areas of speed and comprehension. Another study of this
nature whose piirpose was to compare the difference, if any in reading
comprehension of a group of normally progressing pupils and a group of
accelerated pupils indicated that the former group was reading below
their age level and their grade placement level. The accelerated group
was reading on their age level but not on their grade placement level.
Two of the descriptive survey studies were based on questionnaires.
One writer compared primary teachers* beliefs about the teaching of reading
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with research findings. The two groups were in general agreement that
eclectic method was the best method.
General Descritpion of Predictive Studies
Correlation is essential to prediction based on association among
variables. Correlation is not STnorymous with causation; correlation
implies concomitance. It may suggest causation, but the latter would
have to be shown since, very often, the correlation between factors is
nothing more than the reflection of the operation of a third factor.
If there is not perfect correlation between two variables, errors
will occur in prediction one from a knowledge of the other. The cor¬
relation must represent a real relationship rather than Just chance.
Beyond this, what constitutes an adequate correlation between two vari¬
ables can be appraised only on the basis of what can logically be ex¬
pected, and what accuracy of prediction is required to serve the pur¬
pose of the stu^y.
“Correlation is a group concept, a generalized measure which is
Tiseful primarily in predicting group performance.'*^
The major soxirces of predictive evidence were analyzation of
standardized spelling and vocabulary test.
There were significant relationships found between spelling and the
following components: word discrimination; vowel aspect of word dis¬
crimination; consonant aspect of word discrimination; reversal asxiect
of word discrimination; additions and omissions section of word dis¬
crimination; and visual aptitude for form memory.
There were insignificant relationdiips between spelling and the
following: visual aptitude for letter memoryj auditoiy aptitude, for
letter memoryj and auditory aptitude for orientation and discrimina¬
tion.
Studies that were more of correlational in nature had the same
purposes as mentioned above, but the researchers determined the dif¬
ferences in relationship and showed correlation of test scores to de¬
termine if the difference or similarity was significant.
For exaii5>le, in one study that was more correlative and concerned
with comparing oral and silent reading achievement levels with mental
maturity and reading capacity level of a group’s through the usage of
standardized tests to collect data, a carefTil analysis of the group’s
performance indicated that according to test noims the group was be¬
low standardized level of e3q)ectancy for third grades on the following
aspects of one testt non-languagej paragraph meaning, and silent read¬
ing. They were normal or above in word meaning, while on another test
the same group functioned on some of the aspects more favorable than
they did on the former and vice versa.
A measure of rd.ationship was found between the capacity for word
meaning and silent reading; between silent reading and reading capacity
paragraph meaning; between silent reading and total mental factors; be¬
tween oral reading cong)rehension and capacity for word meaning and be¬
tween oral reading and comprehension and language factors.
There was relationship existing between silent reading and total
general reading capacity, between silent reading and language factors,
oral reading and paragraph meaning, and between oral reading and total
reading.
hi
Difference of relationship was shown by correlating the two '‘z's"
on a mental maturity test and a reading achievement test. The "z" score
for silent reading and language factors was not significant.
Comparisons of "r" for oral reading and non-language factors*
silent reading capacity and paragraph reading; silent reading and total
reading; oral reading conqjrehension, and paragraph word meaning; oral
reading coisprehension and language factor were unnecessaiy.
The "z" scores for silent reading and reading capacity paragraph
meaning, for oral reading capacity paragraph meaning showed no
significance.
The "z" score for silent reading and total general reading capacity,
and oral reading and total general reading capacity was not significant.
Extent to Which the Studies Reviewed Were Mope
Predictive or Correlative
Table 6 indicated that twenty-four or fifty-three per cent of the
investigations, on which this study was based, were predictive in nature.
The purposes of the studies were to determine the relationship, if aqy,
that existed between different reading cranponents and spelling, language,
personality, components of arithmetic, algebra achievement, reaction,
mental abilities, academic status, social studies, vocabulary aptitudes
and content areas.
The major sources of data were standardized tests and analyzation
and comparison of test scores were on the basis of statistical analysis,
and statistical Interpretation,
Interpretations indicated that there were significant relationships
or correlation found between certain variables. Between some variables,
however, there was only little and in some instances not any significant
U2
relationship or correlation were found.
In one studj that was more predictive, for ejample, the purpose
was to determine if there were existing relationships between voca¬
bulary development and spelling achievement of a group of fifth grade
pupils.
General Discussion of the Experimental Method
Experimentation is the most scientifically sophisticated research
method. This refined technique is capable of providing precise answers
to precise problems, ^ts use, therefore, is restricted to the last
stages of the investigation of a problem after it has become sufficient¬
ly structured as a result of investigation through more flexible ap¬
proaches to permit the derivation of specific hypotheses which can
then be submitted to experimental test.
The purpose of experimentation is to identify the conditions
underlying the occurrence of a given phenomenon. The basic
element of experimentation is control. The experiment must
be organized so that the Influence of extraneoijs factors
that are not Included in the hypothesis are prevented from
operating and confusing the outcome which is to be apprais¬
ed, The eaqjeriment is conducive to both econony and pre¬
cision because it stages the occurrence of a phencmienon
under conditions as free as possible from confoutidit^ co¬
occurrences, and thus permits the more precise and ri¬
gorous allocation of the occurrence of the phenomenon to
the operation of the experimental factor.
Experimental designs,— These designs vary in complexity
and adeq\iacy depending on siich factors as the nature of
the problem under investigation, the nature of the data,
the facilities for carrying out the study, and, especially,
the research sophistication and competencies of the in-
vestigation,!
There are a number of combinations of the various experimental
procedures, but the basic designs are:
1, the single-group design,
2, the parallel-group design.
^Ibid,, pp, 326-3UO,
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3« the rotation-group design,
U« the factorial designs.
These resemble one another from the standpoint of purpose
and their adherence to the principles of scientific experi¬
mentation, They differ in the partictilar manner in which
they attack the problem, in degree of accuracy with which
they meet the criteria of control, randomization, and re¬
plication, and of course, in the adequacy of the answers
which they are capable of providing,^
Extent of Use of Experimental Studies
on the Present Stu(^y
Studies of an experimental nature were done by five researchers.
Standardized tests including intelligence, word recognition, oral
reading, silent reading, capacity, achievement, and stu^y skills.
Other techniques utilized were observation, questionnaires and docu¬
mentary analysis of text books.
Three researchers used the rotation two group technique. In each
study there was an experimental groiq> and a controlled group. The con¬
trolled group received no assistance from the instructor while the ex¬
perimental group did. Each group received the same amount of learning
time, the same e^qperiences and was taught by the same instructor. After
the learning period the groiips were tested and rotated. Group A became
Grotp B, Each received the instructions that the other had received
previously. After a period of time they were tested, tests were analyz¬
ed and comparisons of test scores were made.
Two-studies involved the parallel-group technique. One of the
studies consisted of the one-group technique with two-groups of pupils
for twelve weeks. The other study was with two groups for ten weeks
after the groups were equated.
The groups were tested at the beginning and at intervals and at the
^Ibid,
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end of the experiments and conparisons of test results were made*
In each study the groups were given the same amount of time and
shared the same experiences except in one study where one of the two
groups' experiences was different*
General Discussions of Case Studies
This method of research is closely related to experimentation*
The ptapose of case studies is also to identify the antecedents respon¬
sible, in a direct or indirect causative way, for the occvirrence of
such phenomena as reading disability, maladjustment, immaturity, and
dellquency* The case study actually resembles almost all other types
of research in some respect*
A case study, as generally used, displays a greater element of
subjectivity and intuition and are usually conducted in a guidance
rather than a research setting and generally seeks the solution of a
particular problem at the individual level* Case studies are the most
comprehensive means of studying the whole child*
Case studies used for guidance pturposes can lead to the
derivation of relationships that have bearing on research
and vice versa* Yet, in the strict sense of the term,
research is concerned with the derivation of generaliza¬
tions that apply beyond the individual case, and case
sttidies become research only when they are able to supply
such generalizations. Consequently, the case study of
Johnny undertaken for the purpose of helping him adjust to
school sittiations, has little bearing on research* As
a specialized research technique, the case study presents
certain difficxilties. The study of five or six cases,
even of individuals displaying a high level of homogeneity,
is not likely to provide ary but the most tentative and
crude generalizations. In general, the case study might
be considered primarily a clinical procedure, and only
secondarily a research technique* It probably makes its
greatest contribution to the advancement of science as a
source of hypotheses to be verified by more rigorous in¬
vestigation,!
The Extent to Which Case Studies Were
Used in the Studies Reviewed
Table 6 indicated that four investigators einplc^d the case stu^y
method as a means of completing studies. SpecificaUy^ three of the
studies were mainly descriptive and one was mainly experimental. The
investigators were concerned with the "total child," They investigated
the personalities, health status, background, interests, causes of
reading difficulties, expectancy levels, general reading levels, made
implications for aiding pupils with reading difficulties, and where
feasible, evaluated the progress.
The main sources of case study evidence were survey testing which
included standardized reading, arithmetic, intelligence and personality
tests, and informal reading and vocabulary tests: questionnaire, in¬
terviews, home visitations and experimental process.
Interpretations indicated that generally all subjects were perform¬
ing below the expected norm on components of reading tests. Pupils had
poor home encouragement to read, a lack of examples for reading, a lack
of systematic instruction, no travel, broken and overcrowded h<xnes,
poor attitudes and school attendance, dull mentality, limited language
usage and low economic status.
Where remediation or corrective treatment was employed, little
or no gains were made.
For example one case study was mainly descriptive. The researcher
diagnosed pupils reading abilities to secure information with reference
to their general reading status, specific analysis on reading abilities,
general background, levels of expectancy in reading comprehension, word
recognition and visual and aduitory aptitude, and the cause of
U6
difficulties. Emphasis in this diagnosis was to effectively aid in
development of fundamental skills.
The main sources of the case study were standarized reading and
intelligence tests, an informal reading test, a questionnaire based on
an interest inventory, and interviews in homes.
Interpretations were that the groiqis' performance was decidedly
below the norms but fairly well balanced in distribution of aspects
of intelligence.
In reading capacity the group was below the norm but was well
balanced in distribution. The reading capacity mean was U«6, The
age score was 10,0, The achievement level was lower than the expect¬
ancy level.
The causes for the group functioning below the norms were: 1}
limited experimental background; 2) lack of systematic educational
procedures, and 3) limitations in language usage,
TABIE 6
NUMBERS AND PERCENTAGES OF MAJOR TYPES OF RESEARCH METHODS THAT
WERE USED IN THE STUDIES ON WHICH THIS STUDY WAS BASED




Case Stucty k 8,50
Experimental 5 10,50
An Investigation of the Major Types of Instruinents
That Were Used in the Studies
The major instrxunents used in the studies along with their descrip¬
tions are listed in Table ?• Furthermore, the reading problems and
research methods are designated.
Researchers used standardized reading readiness, survey, basic
skills, and developmental, silent and oral tests. They also used
standardized arithmetic reasoning, and achievement tests. Pupils’
abilities to spell words in isolation and abilities to select the correct
spelling of words were meastired by standardized spelling tests. There
were standardized mental maturity, capacity, vocabulary, word recognition,
and personality tests utilized. There were also checklists, telebinoc-
ular, the reading eye, audiraneter, tachistoscope, questionnaires;
informal silent and oral reading tests, vocabulary, and mathematics tests
used to conqjlete the studies.
Conclusions were drawn on the basis of the types of data collected




TYPES OF READING PROBLEMS OR SKILLS, AND MAJOR TYPES OF INSTRUMENTS THAT MERE USED
IN THE STUDIES ON WHICH THIS STUDY WAS BASED
Reading Problems Studied in the Theses
Types of
Research Major Types of Instruments Used
in the Studies
Comparison of vocabulary, rate and com¬
prehension performances on standardized
tests and special reading inventories*
Descriptive
Survey
Gates Reading Survey II for Third
Grade
Informal Basal Reading Inventory
Informal Reading Inventory
Children’s general knowledge and reac¬








National Achievement Social Studies
Test
Iowa Silent Reading Test




California Test of Mental Matxirity
Durrell-Sullivan Reading Achievement
Test
Gilmore Oral Reading Test





Otis Quick Scoring Mental Ability
Test
Progressive Reading Test
Relationship of reading achievement to




Iowa Silent Reading Tests, Forms
AM and BM
The School and College Ability Test
1|8
TABLE 7 - Continued
Reading Problems Studied in the Theses Types of
Research
Major Types of Instruments Used
in the Studies




Levels and stages of reading develop- Descriptive
ment. Analytical
Relationship of reading achievement Descriptive
and factors of intelligence and Survey
personality adjustment*




Differences and relationships betveen Descriptive
reading achievement and certain apti- Survey
tudes* Visual, Auditoiy, Motor and
Language Aptitudes*
California Test of Mental Matiirity








Stanford Achievement Reading Test,
Elementary Battery Form K*
Kuhlmann-Anderson Intelligence
Test D, Sixth Edition
California Test of personality
Revision, foim AA*
Van-¥ageh Diagnostic Examination
of Silent Reading Ability
Gray's Standardized Oral Reading
Paragraphs.
Monroe-Sherman Group Diagnostic
Reading Aptitude and Achievement
Test
TABLE 7 - 'Continued
Reading Problems Studied in the Theses Types of
Research
Major Types of Instruments Used
in the Studies
Tested differences in reading and
Arithmetic Achievemait between urban
and rural Negro elementary pupils.
Descriptive
Survey
California Test of Mental Ability
California Achievement Test
Relationship between reading com¬





Diagnostic Examination of Silent
Reading Abilities.
A comparison of the reading abilities




Cooperative School and College
Tests, Form 1 A
Iowa Silent Reading Test,
Advanced Form
Comparison of relationship of oral
and silent reading performances of
good and poor college freshmen
readers in terms of their general
levels of oral and silent reading,
comprehension in silent reading,
rate in oral reading, and eye move¬
ment in silent reading.
Descriptive
Survey
Iowa Silent Reading Test
Gilmore Oral Reading Test
The Reading Eye,
Con^iarison of reading abilities, in¬
terests, and activities of pupils




Durrell-Sullivan Reading Capacity Test
Durrell-Sullivan Reading Achievement
Test
Gilmore Oral Reading Test
Whitty-Kopel Interest Inventory.
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TABIB 7 - Continued
'
Types of Ifajor Types of Instruments Used
Readlr^ Problems Studied In the Theses Research In the Studies
Comparison of relationship of reading
ability and arithmetic ability.
Descriptive
Survey
Gilmore Oral Reading Test
Informal Number Concept Test
Stanford Achievement Test




California Test of Personality
Gates Basic Reading Test
California Test of Mental MatTirlty
A comparison of reading interests and





Relationship among reading abilities,
including rate of paragraph cottipre-
hension, directed reading, total median





Gray's Oral Standardized Paragraphs
California Test of Mental Maturity




Iowa Every Pupil Test of Silent
Reading
Comprehension, Form N.
Iowa Every Pupil Test of
Basic Arithmetic Skills
Form 0.
Determine relationship between oral
and silent reading and mental
abilities personal and social





Gilmore Oral Reading Test
California Test of Personality
Telebinocular
TABLE 7 “ Continued
Reading Problems Studied in the Theses Types of
Research
Major Types of Instruments Used
in the Studies
Comparison of reading abilities and ex¬




Iowa Silent Reading Test.
Con^arative analysis of reading scores. Descriptive Iowa Silent Reading Test, Form AM
Determine relationship between voca¬
bulary and spelling achievement
Descriptive
Survey
Coordinated Scales of attainment
Spelling Test, Form 5A.
Algebra Aptitude and its relationship
to intelligence and reading
Descriptive
Survey
Iowa Algebra Aptitude Test,
Revised Edition
Iowa Silent Reading T§st,
New Edition
California Test of Mental Maturity
Short Form
Relationship between word discrimina¬
tion abilities and reading con^rehension.
Descriptive
Svirvey
Mpnroe-Sherman Aptitude and Achieve¬
ment Test
Gates Reading Diagnostic Test.
Conqjarison of Primary teachers' beliefs









Form A, Sixth Edition
Gates Reading Readiness Test
Metropolitan Readiness Test.





Otis Quick Scoring Mental Ability
Test
Iowa Silent Reading Test
Metropolitan Achievement Test.
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TABLE 7 - Continued
Reading Problems Studies in the Theses Types of
Research
Major Types of Instruments Used
in the Studies
Determine relationships of oral reading Descriptive
and word recognition abilities.
Determine pupils general achievement
in spelling, reading, language, and
arithmetic with emphasis upon the
relationship of each content area to
reading achievement.
Con^jarison of techniques of teaching
word recognition from an analysis
of research and a survey of teacher
training institutions.
Diagnosis of reading abilities in¬
cluding general status, expectancy







Case analysis of factors affecting
the reading levsls of pupils from








Durrell Analysis of Reading Diffi¬
culty
Manwiller ¥ord Recognition Test,





Kuhlmann-Anderson Intellig^^nce Test, F
Durrell-Sullivan Reading Capacity Test
Durrell-Sullivan Achievement Test
Group Diagnostic Reading Aptitude
and Achievement Test









TABLE 7 - Continued
Reading Problems Studies in the Theses
Types of
Research
Major Types of Instruments Used
in the Studies
Determine the general reading achievement
status of tpper elementary pupils; and
specific factors accounting for five
disability cases; remediation procedures






Durrell Analysis of Reading
Difficulty
Otis Quick Scoring Test of
Mental Maturity
The effectiveness of systematic study







California Test of Mental Maturity
California Reading Test, Form AA
Informal Vocabulary Test
The relative effectiveness of basal
reading and experience readit^ upon




Basal Readers Experience Charts
Pentner Cunnlnghan Primary Intelli¬
gence Test, Form B
Detroit Word Recognition Test,
B, C, and D*
Comparison of two methods of teaching





Detemine the affect of supervised
study on reading achievement, social






Gilmore Oral Reading Test
Beta Intelligence Examination,
Form A, Revised Edition*
Developmental Reading Test, Form P-A
Durrell-SuUivan Reading Capacit7
and Achievement Test (capacity section)
TABLE 7 - Continued
Reading Problems Studies in the Theses Types of
Resea rdi
Major Types of Instruments Used
in the Studies
Con^jarison of the rate and level of grovth
in reading nithin two mixed groups of third







Otis Quick Scoring Mental Ability
Test, Form A
Gates Advance Primary Word Recogni¬
tion Test, 'Iiq)e 1.
A study of reading vocabulary of third
graders as a basis for developing in¬





Dale, Stone, Thorndike and T)olch
Word lists
Reading interests of fourth and fifth







Comparison of the relationship between
respective levels of reading compre¬




Gates Reading Survey Test for Grade
Three, Second half. Form II*
Fundamental Evaluation in Mathematics,
Forms A of the Elementary and Inter¬
mediate levels*
Determine the relationship of reading
to reasoning problems in arithmetic*
Normative
Sui^rey
Sangren-Vfoody Grade Reading Test
Comparison of the differencesj if any,
in reading con^jrehension of twenty-




Edgar Manual Stuc|y Skills Test*
Comparison of Achievement and reaction





Questionnaire, Gilmore Oral Reading
Test, Beta Intelligence Examination,
Form A - Revised edition*
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Survey tests used In the studies,--From a careful study of Table 7
it was noted that seventeen survey tests were included at the early ele¬
mentary level the major or most-frequently-used ones were:
Durrell-Sullivan Reading Achievement Test
California Test of Mental Maturity Test
Metropolitan Readiness Test
Gates Advance Primary Test
Bond-Clymer Developmental Reading Test
At the upper elementary level there were eight different tests used.
The major ones were:
Gates Reading Survey
Durrell-Sullivan Achievement
Betts Informal Reading Inventory
California Test of Mental Maturity
At high school level there were nine. The major ones were:
Gates Reading Survey
California Test of Mental Maturity
Metropolitan Achievement
Iowa Every Pupils Test of Silent Reading Comprehension
Iowa Every Pupils Test of Basic Skills
At the college level The Cooperative School and College Ability
Test was the major one used.
At the consolidated school, where elementary and high school pupils
were used as subjects, there were four survey tests used. The major ones
were:
Stanford Achievement
Kulhman Anderson Mental Maturity Test
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The stirvey tests that were utilized were high in validity, A variety
of tests were utilized in order to achieve the information that was per-
tinent to the completion of studies, Siurvey testing in the studies in¬
cluded measures of the subject's capsecity for reading, achievement from
silent and oral reading performances, tests of visual efficiency and ad¬
justment, The information obtained reflects on deeper implications for
remediation in reading.
Diagnostic tests used in the studies,— Analysis of Table 7 shows
that there were diagnostic tests utilized at the lower elementary level.
The major or most frequently ones used weret
At the lower elementary level the two diagnostic tests used
were*
Gilmore Oral Reading
Gray's Standardized Oral Reading Paragraphs
At the upper elementary level there were seven tests used:
Iowa Silent Reading Test
Monroe Sherman Groups Diagnostic
Diagnostic Reading Abilities
Gilmore Oral Reading
Gray's Standardized Oral Reading Paragraphs
Gates Reading Diagnostic Test
Durrell Analysis of Reading Difficulties
At the high school level the only diagnostic test \ised was the
Iowa Silent Reading Test.
At the consolidated school the Stanford Achievement Test was
Tised,
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At the college level there were four tests used, they were*
Iowa Silent Reading Test
Van-4Jagen Diagnostic Examination
Gray’s Standardized Oral Reading Paragraphs
Gilmore Oral Reading
At the graduate level the Iowa Silent Reading test was used.
For a group of functioning illiterate adults the Gilmore Oral Read¬
ing Test was used.
For special consideration of pupils reading difficulties diagnostic
testing was employed by researchers. They analyzed the survey test re¬
sults and employed more intensive use of diagnostic and adjustment test
resxilts in which the total test was analyzed in detail.
Other special tests.— Listed below are descriptions of seven other
instruments that were instrumental in aiding researchers in obtaining
data or information pertaining to the pupils used as subjects. They
were standardized personality, capacity, aptitude tests, and checklists.
The telebinocular a tachistoscope, questionnaires and the reading eye
were also utilized.
The California Personality test measures evidences of six components
of personal security and six social security. The total adjustment score
is used to show each individual's ability to adjust.
The test yields fifteen intangible elanents of total complex patterns
of feeling, thinking, and activityj self reliance, sense of personal
worth, sense of freedom, feeling of belonging, withdrawing tendencies,
nei^ous system, total personal adjustment, social standards, social skills,
anti-social tendencies, family relations, school relations, community
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relations, total social adjustment, and total adjustment, ^t also meas¬
ures self-concept called adjustment and serves as valid as most in¬
struments fair degree of rellabilit7 for its two main components and
total test.
The Durrell-Sullivan Reading Capacity Test is a test of hearing
comprehension. It measures comprehension of spoken language and Is ccm-
posed of two sub tests.
Test One is Word Meaning. Searing vocabulaiy is measured by having
the child find pictures which illustrates words pronounced by the examin¬
er.
Test Two is Paragraph Meaning. It consists of a series of para¬
graphs graded in difficulty each of which is accoiqpanied a group of
pictures illustrative of possible phases of the story. Each paragraph
is read aloud to the child, after which questions are asked which if
answered correctly, will demonstrate the child's understanding of the
paragraph read.
The Iowa Algebra Aptitude Test, Revised Edition consists of four
parts.
Part one is made of thirty arithmetic examples covering subtrac¬
tion, multiplication and division of whole numbers, fractions, and dec¬
imals, examples sampling into percentage and United States money are also
included.
Part two consists of twenty-five verbal problems involving the
\ise of sinqjle arithmetical and algebraic procedtu'es with abstract values.
In this way the ability of the pupil to deal with abstaract rather than
real or numerical values is measvired.
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Part three consists of forty specifically designed number-series
exercises in which the pupils is called upon to study each series, and
write the next nuiKber in the series.
Part four is coir^josed of specifically designed exercises which call
upon the pupil to identify the effect on one value in an equation which
results for the variation (increase or decrease in value) of another
value.
The Waples-Tyler Checklist (Short form) is used to collect data con¬
cerning the ^reading interests,” that is ”what pupils say they want to
read about.” The Waples-Tyler Checklist consisted of one hundred and
seventeen questions divided into twenty areas. This is a list of ques¬
tions discussed in magazines and books. The areas covered are those
such as interesting personalities the United States Government, foreign
relations and foreign politics, values and problems of science, health
and hygiene, psychology, recreation, and the home. This checklist was
developed Doctors Douglas Maples and Ralph l^ler at the University
of Chicago. It was validated by using it over.
The Interest Checklist was used to collect data concerning “what
they say they read” and possibly to substantiate the expressed interest
of the science majors. The Interest Checklist consisted of thirty-
one items divided into three areas. This checklist was a list of ques¬
tions dealing with reasons for reading, times for reading, etc., in one
areaj interest in reading materials, interests in sections of the news¬
papers, magazines, pamphlets, and so on, in a second area; and the amount
of time spent reading, number of items read etc., in a third area. The
checklist was devised by the writer.
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Withdrawal slips were used to collect data concerning the actual
reading of science majors. These withdrawal slips were the official
records of the withdrawals made by the science majors at Trevor Arnett
Library during a four and one-half month period.
The Telebinocular is a binocular viewer consisting of a series of
slides to test individual visual readiness. It is designed to test
distance fiision, visual efficiency of both the left and right eye,
vertical imbalance, co-ordination level (depth perception), reading
distance fusion, and sharpness of image. It provides an abbreviated
means of detecting binocular distrubances that caused visual inefficiency
and ocular discomfort which are the functional aspects necessary for the
visual approach to learning in the reading process.
The Audiometer is an instrument for measuring hearing.
The three dimension Tachistoscopic Test consists of seventy-five
words taken from six basic first grade readers. They were checked
against the Durrell Analysis of Reading Difficulty and approved by the
first grade teachers. The tachistoscopic test was designed to test
rapidity and accuracy of word perception. The ptirpose of the test was
to assure rates of exposure woTild give the child only enough time for
just one look and one trial to a word.
Different types of questionnaires used in the studies,— One ques¬
tionnaire proposed five inquires to the person who was interviewed. It
contained inquires concerning the following aspect of instruction:
1) methods of teaching word recognition,
2) time and emphasis placed upon word recognition,
3) the role of phonics in the reading process,
U) types of aduiovisual and kinesthetic equipment utilized;
62
by instructors and students preparing to teach,
5) outcomes which ought to be realized from competent reading
instruction.
The responses given were relative to the respondents own institu¬
tion, programs, experiences, and opinions*
Another questionnaire consisting of fifty-three parts or questions
giving general infoiroation as to pupils likes and dislikes with regard
to attending Sunday School, reading, and studying the Bible, and read¬
ing in general was used as the main instrument.
The second part consisted of twenty-two Biblical questions to be
answered by a check or one word, whereas a few questions required orig¬
inal responses. The entire questionnaire contained five pages*
To establish validity the questionnaire was administered to thirteen
children who were not to be the subjects in the study*
A third questionnaire compared teachers' beliefs about reading with
research findings sought answers to the following*
1. Goals of reading







c * Silent reading





h* Corrective and remedial instruction
i. Reading in the content areas
7* Procedures ini
a* Systematic zeading instruction
b* Classification of reading disabilities
c. Instruction in skills
d» Causes of disabilities
The Reading gye is used in photographing and interpreting the eye-
movement patterns. It is the latest mechanical development in the field
of eye-movement photography and includes the latest mechanical iitgjrove-
ments in the area. *The test selections are in the form of 32 ^ 5"
cards ■with the test selections printed on one side and tai true-false
questions on the other side. Hie selections are for grades one through
three and above grade four. Those above grade four contain 11^-120
words. The subject area of the selections for high school, college, and
adult lev^ is biography. The test selections for each grade level were
carefully prepared in terms of readability, student interest, and appro¬
priateness and consistency of these factors throughout each level. There¬
fore, on the basis of these factors the readability was controlled through
such factors as percentages and distribution of grade level words through¬
out a selection, sentence leng'th and structure, and through a control of
content -wi-bh regard to subject areas.
Like-wise, in order to determine the degree of comprehension, the
conqprehension check questions which are administered orally following
6U
the photography of eye-movement patterns are designed to provide a gen¬
eral indication of comprehension to determine whether or not the subject
was reading*
Problems of Skills and of Methods of Instruction Employed
to Reduce or Eradicate Pupils' Reading Difficulties
Researchers dealt with pupils who were encountering thirty-six
different reading problems or skills*
Ten or twenty-one per cent of the researchers reported methods that
they used to accelerate achievement and seventy-nine per cent of the re¬
searchers did not report aiy method utilized to eradicate or reduce read¬
ing difficulties*
Listed in Table 8 are the reading problems or skills that research¬
ers studied* Also, the methods of instruction that were used to slow
down or to eradicate the pigjils' reading difficulties are found in the
same listing*
The reading problems or skills and the methods of instruction em¬
ployed in the studies are listed below*
In the study of conparison of reading ability and expectancy levels
one investigator placed emphasis on improving silent and oral readings
skills*
Another investigator used the individualized method to try to elim¬
inate pupils reading problems used in a study that was made to determine
relationship of reading achievement to academic status* Specifically,
they were concerned with levels of reading in the content areas*
The individualized method was also used with a group of Individuals
who were vised in a study to determine levels and stages of reading de¬
velopment compared with mental ability*
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In the individxialized reading program reading development is
achieved in a situation wherein there are as many reading plans as there
are individuals represented. Pupils select their own materials; the
teacher gives guidance and holds systematic conferences; there is a
demand for appropriate and varied materials, and pupils work at their
own rate.
Instruction on phonetic and structwal analysis was used by a
researcher to reduce or eradicate reading difficulties. The phonetic
method emphasizes training in sounding of letters, syllables, and words.
When it is used as a main method, all reading experiences are designed
to develop skills in the use of scane phonic element or combination of
sounding techniques. Phonetic method is usually used in conjunction
with other methods of word attack, to be more beneficial. It was used
in conjunction with structural analysis in the above stuc^y.
The basal and the individualized methods were employed by two
researchers to aid in eradicating pupils reading problems. One of the
studies was made to make a comparison of the two methods of teaching
reading.
The other study compared achievement and reaction of functionally
illiterate ad;ilts to reading instruction.
The individualized method has been described above.
The following is a description of the basal programs
In the basal reader program there is reading development
through carefully graded books and accompanying materials,
designed to meet the needs of the learner at different
stages in his process of learning to read.
Drill on practices, suffixes, and roots were employed as instructional
means to determine the effectiveness of systematic study of prefixes.
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suffixes and roots in vocabulary building.
Two researchers gave instruction on basic and specific skills for
one semester as a means of reducing or eradicating reading deficiencies
of pupils used in their studies.
One of the studies was interested in deteimining the general reading
achievement status of upper elementary pupils; and specific factors ac¬
counting for five disability cases; remediation procedures and progress
of the cases.
The other stut^y, in which the same method of instruction was used
as in the latter stud|y, made a conQ)arison of relationship of oral and
silent reading performances of good and poor college freshmen readers
in terms of their general levels of oral and silent reading, coii5)re-
hension in oral reading, con5)rehension in silent reading, rate in oral
reading, and eye movement in silent reading.
Finally, the unit method and text supervised study skills were also
used to help pupils overcome reading difficulties. The unit approach to
reading is built from a specific theme, topic, or emphasis. The selec¬
tion of books and other materials may take into account the many reading
levels idthin the group, but they must relate to the objectives of the
unit.
The study was made to determine the effect of supervised study on
reading achievement, social studies, and study skills.
TABIE 8
TYPES OF READING PROBIEMS OR SKIIIJS, AND METHODS OF INSTRUCTION
EMPLOYED TO ERADICATE OR REDUCE THE READIIG DIFFICULTIES
Reading Problems of Skills
Con^arlson of Tocabnlarj, rate and
cofl^rehenslon perfornances on
Standardized tests and special
reading Inventories.
Children's general knowledge and
reaction to reading and studying
the Bible.
Relationships between Social Studies
and reading achievement.
A comparison of leading ability and
expectancy levels.
Intelligence and reading test
performances and scholastic
achievement.
Relationship of reading achievement
to academic status. Levels of
reading In the content areas.
Analysis of factors Influencing
reading readiness.
Comparison of two methods of
teaching reading to second graders.
Determine the effect of supervised
study on reading achievement, social
studies and study skills.
Comparison of the rate and level of
growth in reading within two mixed
groups of third grade b<^ and girls.
A 8tu(i^ of reading and speaking
vocabTilary of third graders as a basis

















TABLE 8 - Continued
Reading; Problems or Skills
Reading interests of fourth grade
pupils as compared to research findings.
Con^sarison of the relationship between
respective levels of reading compre¬
hension and arithmetic verbal problem
solving.
Diagnoses of reading abilities includ¬
ing general status, expectancy levels,
and group analysis.
Case analysis of factors affecting the
reading levels of pupils from strikingly
different social and economic backgrounds.
Determine liie general reading achievement
status of upper elementary pupils; and
specific factors accounting for five
disability cases; remediation procedures
and progress of the cases.
The effectiveness of systematic study
of prefixes, suffixes and roots in
vocabulary building .
The relative effectiveness of basal
reading and experience reading upon
growth in word recognition.
Congjarison of primary teachers’
beliefs about reading with re¬
search findings.
Predictive validity of two methods
of determining reading readiness.
Relationships among reading ability,
arithmetic ability, vocabulary.
Intelligence and adjustment
Determine relationdiips of oral



















TABLE 8 - Continued
Reading Problems or Skills Method of Instruction
Determine pupils general achieve¬
ment in spelling, reading, language,
and arithmetic with emphasis upon
the relation^ ip of each content
area to reading achievement.
None
Coii5)arison of techniques of teach¬
ing word recognition from an
analysis of research and a sur¬
vey of teacher training institu¬
tions •
None actually listed
A comparison of reading interests
and records of actual reading of
college science majors.
None
Relation among reading abilities
including rate of paragraph com¬
prehension, directed reading,
total median reading and mathe¬
matic attitudes.
None
Determine the relationship of
reading to reasoning problems
in arithmetic.
None
Gon5)arison of the differences!
if any, in reading comprehension
of twenty-five normally pro¬
gressing pupils.
None
Comparison of schievement and
reaction of funtionally illite¬
rate adults to reading instruction. Basal and Individualized
method
A comparison of the relationships




Conparison of relationdrip of oral
and silent reading performances of
good and poor college freshmen read¬
ers in terms of their general levels
of oral and silent reading, coit5)re-
hension in oral reading, comprehen¬
sion in silent reading, rate in oral
reading, and eye movement in silent
Systematic training in
the inqjrovement of basic
and specific reading skills
for one semester
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TABLE 8 - Continued
Reading Problems or Skills Method of Instruction
reading.
Comparison of reading abilities. None




Comparison of relationship of None
reading ability and arithmetic
ability.
Relationship to reading ccmiprehen- None
Sion and personality development.
Levels and stages of reading Individualized
development coo^red with mental
ability.
Relationship of reading achievement None
and factors of intelligence and
personality adjustment.
Analysis of reading achievement and None
difficulty.
Differences and relationships between None
reading achievement and certain
aptitudes. Vlstial, Auditory, Motor
and Language aptitudes.
Tested differences in reading and None
Arithmetic Achievement between urban
and rural Negro elementary pupils.
Relationship between reading None
ccmiprehenston and achievement
in certain content areas.
Determine reading and mathmatical None
problem solving abilities.
Determine relationships between oral None
and silent reading and mental
abilities, personal and social adjust¬
ment and visual efficiency.
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TABUS 8 - Continued
Reading Problems or Skills Method of Instruction
Comparison of reading abilities
and expectancy levels of below
average and above average stu¬
dents to compare relationships
existing between the two grot:ps.
None
Comparative analysis of reading
scores. None
Determine relationship between




Algebra aptitude and its relation¬
ship to intelligence and reading.
None
Relationship between word discrimina¬
tion abilities and reading conq)re-
hension.
None
Inf^estigatlon of the Thesis Findings to Determine if there
Was a Trend Toward Agreement or Disagreement
Between Categories
A careful analysis of findings from the studies on which this
study was based Indicated that there were trends of agreement and dis*
agreement between categories were the following.
Concerning the Basal, Indiyidualized and Group
Methods of teaching reading one method did not prove
to be better than the other. When comparisons of
the methods were made they were equally effective.
However, the eclectic method of teaching was re¬
commended.
When basal readers were used with one groxip
and another method was used with a different groiq),
caiqMirable findings or results were reported.
Concerning levels of reading and expectancy,
in most instances subjects were performing below




Pupils' intelligence quotients were often low
and adjustments were inadequate.
Piqjils* performances on mathematics tests were
below the eaqjected norm. They exhibited low results
over qualitative ability, in arithmetic computation
and reasoning; and in algebra.
It was found that reading deficiency was not
caused by a single factor, but rather, all studies
concerned on the issue agreed that reading defi¬
ciencies were catised by several factors.
Language, mathematics, and mental maturity
performances of the pupils were generally below
their expected levels.
The major causes of reading disabilities
were poor backgrounds, dull mentality, poor
attitudes toward reading, poor school attendance,
lack of travel, limitation of language usage,
overcrowded and broken homes, low socio-economic
status, lack of models of readit^ in the home, and
a lack of systematic educational instruction.
There was a trend toward agreement in the
findings which indicated that boys used in the
studies performed nearly as well or equally
as well as girls on reading tests, and in other
studies boys and girls perfozmances were highly
similar on reading tests.
Trends in disagreement between categories were:
Concerning the relationship between reading and
language factors, the majority of the researchers
found no relationship between the two. Other
researchers found relationship between reading
and stated that academic achievement in English
and foreign language may be enqjloyed as a substantial
prediction of reading status.
The majority of the researchers whose studies
were concerned with socio-economic levels and
attitudes toward school found that the upper
economic group seemed to possess a slightly more
favorable attitude toward school than those from the
lower economic group. Others found that about ninety
per cent of the lower economic group showed normal
attitudes toward school.
Researchers' findings differed concerning
relationship between personality adjustment and
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reading comprehension. In some instances a signif¬
icant relationship was fonnd^ while in others no
relationship was evidenced. Low achievers had
moderate relationship between personality and
reading achievement while high achievers had
relatively high positive correlation.
Some pnpils with high levels of Intelligence
performed in reading on or above average at their
expected level in some aspects, while in other areas
the high intelli^nce level pupils perfonaed from
slightly to considerably below their level of
expectancy.
Some pupils with low and some piq^lls with high
levels of intelligence quotients were characterized
by below-average patterns of personality adjustment
in personal and social standards, but not in personal
worth and social standards.
In some studies no significant relationship was
found between reading and arithmetic while in others
there was significant positive relationship found
between oral and silent readily and achievement in
arithmetic.
Determination of How the Findings Agreed Upon Could He Useful in
Structuring Reading Programs for Populations With Reading
Levels and Performances Similar to the Ones
Involved in This Study
Researchers are continuously trying to discover ways in which to
aid pt^ils in overccnaing their reading deficiencies. As jnentioned
previously in this study research has contributed largely to the reading
field and aided teachers in helping pupils overcome reading difficulties.
The reading process is so complex that reading problems develop faster
than research can find solutions. Therefore, there is a continuous
need for research.
Another purpose of this study was to investigate findings of the
studies involved in this study to determine how the findings agreed
upon could be useful in structuring reading programs for population
who possess reading levels and diffictiltles similar to the ones that
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were involved in the studies.
The following is a discussion on the characterization of an adequate
reading program along with supporting findings that were agreed upon by
researchers in the studies investigated. There are five basic aspects
of an adequate reading program. They are discussed in the sections
which follow.
Systematic basic reading instruction.— If pupils are to achieve
in a systematic fashion basic reading instruction must be systematic.
If instruction is haphazardly given chances for success are fatal.
findings from studies investigated indicated that systematic in¬
struction was stressed. For exaiqjle, several researchers found a lack
of systematic educational instruction to be the cause of reading dis¬
abilities.
Many researchers utilized and recommended basal readers as an in¬
tegral part of reading instruction. It was assumed that this was done
because of the highly systematic presentation of reading skills found
in such materials. (Emphasis was placed on the utilization of the
eclectic approach for teaching reading).
Robinson^stated that learning to read is a coit5)lex process and
sensitive to a variety of pressures. It is mandatory that the instruc¬
tion in reading be systematic. It should enable each child, to first,
get ready to read, and, then, to acquire simultaneously many skills and




The above statement is also found in the rationale of this study.
It seemed worthwhile to this section of the paper, as well as the other
section, and has been repeated here for the purpose of reemphasizing the
importance of "systematic instruction" in reading.
One investigator used two groups of pupils to complete a study.
One group was reading on the initial stage and the other group was
reading at the transition level. The ptirpose was to bring the initial
readers up to the transition level through the tise of phonetics and
structTiral analysis. Diagnosis were made and appropriate systematic
educational instruction were applied. Findings were that in rate of
growth in reading the two groups were highly comparable with gains of at
least three years in tested paragraph comprehension and two or three
months in oral reading and word recognition.
One researcher analyzed some factors influencing reading readiness
among first grade pupils. Findings indicated that the group was
inadequate in mental capaciiy.
In all studies where two methods of research were used for teaching
reading, all proved to be effective. One was not significantly superior
to the other. Emphasis was placed on utilization of the eclectic
approach to teaching reading and systematic instruction. These and
similar ideas would definitely need to be considered in structuring
reading programs.
Experience units and continuous units.--The experience unit involves
reading activities and materials growing out of the current experiences
enjoyed by the group as a whole, or by smaller groups or by the individ¬
ual learner.
One researcher used the experience approach with a group of pupils
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and the basal approach with another group. She found the two approaches
to be highl7 comparable in effectiveness. Both approaches have a place
in the reading program,
A continuous unit is designed for long range study and development.
For example, a class may want to study significant places in a city.
Many pupils that were used as subjects in studies were encountering
reading difficulties because of poor backgrounds and lack of travel
beyond their immediate communities.
These findings indicated that there is a definite need for the unit
approach in reading programs. As mentioned earlier, all of the methods
utilized in the studies were effective and there is a place in the
reading program for them. Best results are obtained when the techniques
that are needed are used from any of all of the basic methods to fit the
individual need.
Systematic and incidental emphasis on reading in the content areas,-
There were seventeen studies that dealt with aspects of content areas.
Here again pupils' performances were generally below their expectancy
levels. Also, as noted in the discussion of "systematic instruction,"
there is a need for systematic instruction in order to insure of
desired goals. In developing these skills, whenever the child needs
help with a particular skill, he should be given help immediately.
Significant relationships existed between reading and arithmetic;
reading and mathematical aptitude and directed reading; mathematical
aptitude and rate of reading; mathematical aptitude and directed
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reading; mathematical aptitude and sentence meaning, mathematical
aptitude and paragraph comprehension; and mathematical aptitude and
total reading achievement, —
The above findings indicated that there is a need for systematic
and incidental emphasis in reading in the content areas. Relationship
between reading and content areas seemed to prove that this phase of
the curriculum is very important. Understanding of these subjects is
dependent upon reading.
Personal reading,-- An adequate reading program includes a place
for pupils' personal reading for his own satisfaction. Several
investigations were concerned with pupils' reading interests. Findings
show that generally their reading interests were not wide. In scatie
instances, especially, where reading disability was prevalent, little
interest was present,
A study of a group of college males indicated a need for oppor¬
tunities for doing critical reading on a voluntary basis. It was
recommended that the colleges' reading program be made available to all
students who felt a need for its services and wanted to improve their
reading skills.
One study indicated that personal reading gives the teacher infor¬
mation about the child's interest and is helpful in planning programs
on topics that will be interesting to him. However, personal reading
should not be interrupted for skill building, but materials on topics of
interest may be used during the skill building period.
In the studies reviewed it was stated or implied that many reading
interests were not satisfied by materials available to pupils. There¬
fore, it seems feasible to agree with documented evidence that material
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shotild be varied, plentiful and convenient to ptipils*
Re-education and correction,-- Failure to fulfill the above aspects
of reading adequately will eventually lead to a need for re-learning and
correction of reading deficiencies that will have developed. When the
need arises, according to findings, if systematic instruction is employed
according to ptq)ils' needs as a result of diagnoses of reading diffi¬
culties, progress is usually made.
One investigator used two groups of pupils to complete a study.
One group was reading on the initial stage and the other group was
reading at the transition level. The purpose was to bring the initial
readers up to ths transition level through the use of phonetics and
structural analysis, Findii^s were that in rate of growth in reading
the two groups were highly comparable with gains of at least three years
in tested paragraph comprehension and two to three months in oral reading
and word recognition.
In each of the studies investigated researchers diagnosed subjects
to determine difficulties. When instruction was employed, the diagnosis
served as a basis for it. Informal and standardized tests were utilized
at the beginning, at intervals, and at the end. Certainly, the studies
could be useful in this phase of structuring reading program. Diagnosis
is primary in discovering and correcting reading problems.
It was noted throughout the studies that one of the causes of
reading disability was a lack of adequate Instruction.
CHAPTER III
SUMMARY, CONCLUSIONS, IMPUCAHONS AND RECOMJ^ENDATIONS
Summary of Rationale
Teachers, administrators, and parents are continuously seeking ef¬
fective ways of helping children to read and to encourage them to de¬
velop to their fullest mental capacity.
Learning to read Is a complicated process and Is sensitive to a
variety of pressures* There should be no doubt in the teacher's mind
when the child starts to read. The teacher should be certain that he
Is coB^letely ready and then start him to read on a systematic program
of instruction to fit his needs*
Research Is more beneficial to education when findings are pooled
or a compilation of findings is analyzed than findings from a single
stu^y* Educators should not hesitate to utilize research findings as
a guide because edxicational progress can be hindered by over-dedication
to existing techniques and instructions*
Evolution of the Problem
This investigation was undertaken to detemine what research had
to offer as solutions to reading problems of pvipils who are encounter¬
ing reading difficulties* More interest was provoked while working
with freshmen as a graduate assistant at one of the local Colleges in
the Center* The investigator realized that they seemed greatly handi¬
capped in achieving academically as rapidly as they should because of
their inability to perform as they should because of their inability
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to perform as mature readers.
Contributions to the Educational Knowledge
Since research material is of little value to education unless it
is used, it was felt that if the research that has been done in reading
could be presented in such a way that it is readily accessible for use
it would be valuable for teachers or anyone interested in aiding pupils
in overcoming or reducing reading difficulties.
Statement of the Problem
This was an analytical study of research findings in theses sub¬
mitted to Atlanta University from 1953 through 1963 in the area of read¬
ing instruction. Concentration was directed toward the pertinence of
the findings for the structuring of reading programs for populations
similar to those on which the research was based.
Purpose of the Study
The purpose of this study was to analyze thesis findings which
dealt with various aspects of reading instruction on a descriptive or
experimental basis.
More specifically, the purposes were*
1. To determine categories for the populations on >diich the
research was based in terns of:
a. The location in which the research was done.
b. The types of schools in -viiich the populations
were enrolled.
c. The total population of each school in which
the research was done.
d. The age or grade levels of the populations
used in the studies.
e. The levels of intelligence of the popxolations
used in the studies.
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f* The presence or absence of a formal reading
program in the schools in which the research
was done*
2* To investigate the general types of research procedures
used in the studies*
3* To investigate the major types of instnaments that were
used in the studies*
U* To classify findings within investigations according to
the populations studied in terms of*
a* The types of reading problems or skills that
were studied by the researchers in each thesis*
b. The method of instruction en^jloyed to accelerate
achievement or to eradicate reading difficulties
of the populations*
5* To determine if a traad toward agreement or dis¬
agreement of findings was indicated between
categories*
6* To determine how the findings agreed upon could
be useful in structuring reading programs for
populations with reading levels and performances
similar to the ones involved in this study*
Limitations of the Study
This study was limited to research done in reading and presented
to the School of Education at Atlanta University from 1953 through 1963
in partial fulfillment of requirements* This study was limited further
in that the detemination of reliability or accuracy of the content of
the theses analyzed was not considered* Also five of the studies were
not available at the time of the search and were not included in this
investigation*
Locale of the Study
The theses used in this study are readily accessible at Trevor
Arnett Library, Atlanta University, Atlanta, Georgia* The library
serves the University and all of the Colleges in the Center* The
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thesis file is located in the room with the general file but in a sepa¬
rate file. Although the theses are housed in the general library they
are in a separate room.
Method of Research
In this study the Descriptive Survey Method was used in conjunction
with documentary analysis. Documentary analysis was used to the extent
that this stucfy was based on the findings of these submitted to the
School of Education, Atlanta University, Atlanta, Georgia from 19^3
through 1963 in the area of reading instruction. Concentration was
directed toward the pertinence of the findings for the structuring of
reading programs for populations similar to those on which the research
was based.
Materials Used in this Study
The types of materials utilized in this study were documents or
theses previously submitted to the School of Education, Atlanta Univer¬
sity, Atlanta, Georgia,
These theses dealt with many aspects of reading, content areas,
personality, achievement, intelligence, interests, physical and mental
aspects of the child, knowledge of the Bible, comparisons of beliefs
and opinions about teachers and research findings, and between admini¬
strative heads and teachers from different institutions of higher learn¬
ing.
Operational Steps
Procedures which were followed to complete this study are outlined
belows
1, The related literature pertinent to this study was reviewed
and organized for presentation in a finished thesis.
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2. Categories were determined for the populations on which
the research was based, in terms of the location, types
of schools, ages, or grade le^ls, levels of intelli¬
gence, and the presence or absence of a formal reading
program in each school*
3* The general types of procedures and major types of in¬
struments were investigated.
U* The findings were classified according to the problems
or skills studied and the method of instruction em¬
ployed to aid pupils in overcoming or reducing reading
difficulties.
5* The findings were surveyed to determine if a trend
toward agreement or disagreement was indicated within
and between categories.
6, The statement of findings, conclusions, iit5)lications,
and recommendations are included in the final thesis
copy.
Summary of Related Literature
In order to reach the goals of the study, it was essential for
the writer to become familiar with literature directly related to the
investigation.
A summary of the related literature reviewed emphasized the fol¬
lowing points!
1. Research reports indicated that research has been con¬
tributing useful evidence to reading and education for
a number of years and include the following*
a. The natvire of the reading act and the way in which
words are recognized.
b. The nature of the pero^tual process in reading.
c. The behavior of the eyes while reading.
d. How children learn to read.
e. The value of phonics.
f. The need for new instruments for investigations.
g. The organization, standardization, and application
of reading tests.
8U
h« The study of classroom conditions, the habits,
achievements and difficulties of large gro^d
of children,
i. Measuring the instruction of reading, comparing
achievements in oral and silent reading, deter-
rainimg the effect of different conditions and
teaching procedures abd processes in learning
to read, and studying the nature and diffi¬
culties of children.
j. Problems that exist before children enter school,
2, Some significant findings from analyses of research in
reading that:
a. Levels and indications of mental capacity are useful
indices for basis of instruction. Knowledge of the
child's reading level is certainly one of the first
prerequisites for correction of reading difficiilties.
The child's reading level is the basis on which the
correct level of material will be selected. The
material should be such that the child can get some
sense of being able to handle it.
There can be no compromise with the difficulty level
of material becaiiise the child will not be interested
in reading material he cannot read, no matter how
attractive the subject matter,
b. Remediation depends upon the nature and personality
of the teacher, their abilities to diagnose diffi-
ciiltles, and well planned remedial program,
3, After the diagnosis has shown the kind of instruction
that is needed, the remedial program should be care¬
fully planned on the basis of the diagnosis,
U, Research is responsible for English teachers* being
able to improve reading growth.
Findings of the Stuc<y
A careful analysis of the findings of the studies investigated
revealed the following significant facts:
1, All of the studies used in this investigation except one
was conducted in five Southeastern states. It was con¬
ducted in a Middle Western state,
a) The total poptilations reported in schools in which
research was done ranged from two hundred seventy-two
8^
to fifteen hundred. Research was carried on in
verj small schools, medium sized schools, and
large schools.
b) The schools in which the populations were enrolled
were 1) the elementary school which housed grades
one through seven; 2) the secondary school, with
grades eight through twelve; 3) the consolidated
school, which contained grades one through twelve;
1*) the "other" type of schools which included one
study that dealt with department heads and instruc¬
tors in the field of reading connected with
education of psychology departments at ten
different institutions from two states. Another
study was conducted from a Sunday School and
soi^ht to determine children's knowledge of and
reaction to reading and studying the Bible,
There was one study concerned with the achievement
and reaction of functionally illiterate adults to
reading instruction. The final study in this
category dealt with teachers of primary grades
and their beliefs about the teaching of reading as
compared to research findings,
c) Georgia had the largest number and percentages of
the studies done in the elementary school followed
by Louisiana, Alabama, Florida and South Carolina
each had one study on this level. Indiana had no
studies represented on this level.
d) Georgia was the only state with studies done in
consolidated schools.
e) Oh the secondary level Georgia again led in number
of studies reported. Alabama and Indiana each had
one study on this level. Florida, Louisiana, and
South Carolina were not represented on this level.
f) On the higher level the majority of the studies were
frcmi Georgia, Indiana had one study done on this
level,
g) For the "other" types of schools Georgia was the
only state represented.
h) Of the forty-seven studies that were made in five
types of schools twenty-six or fifty-five per cent
of the studies were done in elementazy schools.
Six or thirteen per cent of the studies were dons
at a higher level, Fo\ir or nine per cent of the
studies were done in "other" types of schools,
i) The ages of the subjects utilized in the studies ranged
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from five to sixty-foor*
j) The grade levels of pupils used as subjects were
first through twelfth; college freshmen, sophomores,
juniors and seniors; gradmte students; primary
teachers; department heads and teachers; illiter¬
ate adults; and a Sunday school group who was in
grades four through eleven*
k) The intelligence quotients of the subjects utilized
in the studies whose scores were reported ranged
from a median of 39*00 per cent to 116*16 per cent*
Two of the scores were reported from mean scores*
They were 8ii*5 and 87*6*
l) Five or eleven per cent of the researchers reported
that there were reading programs in the schools in
which their investigations took place* Only one
researcher stated that the reading program was
formal*
2* Investigators en5)loyed four general types of research to
coD^lete the studies* They were as followsx
Thirteen or 28*00 per cent were descriptive; twenty-five
or 53*00 per cent were predictive or correlational; five
■or 10*50 per cent e3q>eriiiiental, and four or 8*50 per
cent case study*
3* The major types of instruments used to collect data for tte
studies weres Infoxioal reading, vocabulary and arithmetic
tests; standardized reading, spelling, English, word re¬
cognition, vocabulary, arithmetic, personality, mental
matTxrity and capacity tests; check lists, questionnaires,
audiometer, the reading eye, the teleblnocular; one-
group experimentation; two group experimentation; and
statistical analysis*
U* In the studies reviewed there were thirty-six different
skills or reading problems wherein pupils were encotmter-
ing difficulties*
5* Ten or twenty-one per cent of the investigators reported
that they utilized methods of instnxstion to aid pupils
in overcoming reading deficiencies*
6* There were trends toward agreement and disagreement in¬
dicated between categories* Examples are*
Stressing of systematic educational instruction, utilizing
the eclectic approach when teaching reading; and the value
of good teacher-pupil and parent-pupil relationship*
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7* Examples of disagreement between categories were*
a. Some pupils with high levels of intelligence performed
in reading on or above average at their expected lev^
in some aspects, while in other areas the high-intelli¬
gence level pupils performed from slightly to consider¬
ably below their level of expectancy*
b. Pupils’ performances on oral and silent reading tests
were low in some cases, normal in others, and above in
others. However, there was a tendency for their per¬
formances to be below average throughout all of the
studies on all tests that were used in the studies*
8* The findings of the present study which could be useful in
structuring the reading programs in similar populations
were identified as follows!
a* In establishing a strong ease for systematic reading
instruction, without the endorsement of any one method
of instruction*
b* In identifying a definite need for experience units to
bring meaning to reading instruction, particTilarly for
pupils with limited experimental backgrounds*
c* In supporting concentrated efforts to teach reading in
content areas*
d* Through emphasizing the vast need for improving and re¬
fining personal and voluntary reading*
e* In meeting many individual and group problems in reading
with appropriate re-education, correction and remediation*
Conclusions
On the basis of the findings from this s\irvey of theses and from
the relating of certain of these results to the review of related lit¬
erature, the following conclusions were drawnx
1* One major finding of this research was that the majority of
these studies in the area of reading was at the elementary
level* This result is in accord with a similar proportion
of investigations reported in the literat-ure during the
years 1953 to 1963, and led to the conclusions that:
a* These teachers >ho were engaged in advanced study in the
Southeast and in Georgia, particularly, were concerned
about pupils in the beginning stages of reading*
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b. From primary grades to progressively higher educational
levels, the number and frequency of studies decreased.
This trend, also, occurred In investigations reported
in the literattire and led to the conclusion that
generally there are fewer studies at upper elementary
grade levels and fewer structured reading programs at
higher academic levels.
2. The fact that descriptive and correlational studies constituted
the main types of research led to the conclusion that
teachers did not find it feasible or advantageovis to engage
extensively in research of a more e:q>erimental, case-study,
or historical type.
3. Findings from the few experimental and case-study types of
investigations were in general agreement with those in the
literature, particularly, with respect to the need for varied
procedures and attention to individual differences.
U. The major types of instruments used in the studies were
appropriate for the research procedures required} hence,
tests were used chiefly in correlational and experimental
investigations; questionnaires comprised a major role in
surveys; and statistics constituted the means of inter¬
preting most of the data. These conclusive findings
reflected research of action type, requiring the more basic
and elementary Instruments and statistical measures.
5. The many different reading problems which pupils were
described as encountering were characteristic of bther
research findings in the general literature and were
diagnosed as the result of multiple causes rather than
any one factor.
6. Points at which the studies were in substantial agreement ac¬
corded with trends in the general literature, although there
are minority arguments attending each. These areas of sub¬
stantial agreement werei major causes of reading disability,
the need for systematic reading instruction, and the desir¬
ability of an eclectic approach to the teaching of reading.
7. Similarly, areas of contradiction and disagreement were found
in conclusions drawn by the varioxis students at Atlanta Univer¬
sity were also, among studies reported in the literature, of
these areas were Infrequently mentioned. These findings Included:
adequacy or inadequacy of time spent by parents in facilitating
reading and language growth; reading and other psychological
areas such as adjuslmient. Intelligence, and personality.
8. It was concluded, finally, that the findings of the present
study could be useful to individuals who wish to structure
or upgrade reading programs. Although the major aspects of
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reading programs did not receive proportionate emphases at
any point it -was noted that* systematic, basic instruction,
relationships between reading and other subject areas, and
e3q)erience units were frequently considered and endorsed;
the need for corrective and/or remedial services was strongly
recommended, but actual diagnostic and instructional pro¬
cedures were seldom described; actual programs for the im¬
provement of personal reading were seldom reported, but
studies of reading interests and preferences received some
attention; and, in general it seemed safe to conclude that
no major area of a conqjrehensive reading program was com¬
pletely overlooked by the reaearchers, even though certain
areas received little more than recognition as a continuing
need*
Implications
From the interpretation and analysis of the forty-seven theses, the
following in^lications were inferred:
1. Most of the studies were conducted in the Southeastern area
of the United States; hence, it appears that persons con¬
cerned with improvement of reading in similar settings could
find this study helpful.
It was noted, furthermore, that most of the studies were done
on the elementazy level and that conclusions drawn regarding
difficulties there appeared to reach into high school and
college levels, although that persons interested in reading,
grades one through the graduate level, might find far reaching
in^lications herein.
2. There is an obvious need for increased niunbers of studies of
an experimental type and for more penetrating case studies*
3* The wide uses of tests and questionnaires substantiate the
continuous need for their inprovement, expansion, and re¬
finenient at many different educational levels and in many
comparible forms*
U* Much more research is needed in areas of agreement and dis¬
agreement among the forty-seven studies surveyed, and, be¬
tween them and reports from the literature*
5* Further studies are needed within areas from which may come
suggestions for the inprovement of personal reading, actual
reading in content areas, and diagnosis of pupils for whom
many of the present standardized instruments are inappropriate*
Beccanmendatlons
On the basis of the investigation the following recommendations
were made*
1* That teachers continue their uninterrtqited Interest in and
concern about reading and initiate studies which give
increased attention to upper elementary grades and higher
academic levels, not on]y on horizontal levels, but
longitudinally, as well.
2. That persons who are to do research in a school where studies
have alrea^ been done be encouraged to engage in the same
or similar studies to determine whether or not findings were
utilized. This could be done, also, on a grade level, wherein
every few years a stucty- would be executed to determine the
extent to which general instruction is improving at a given
level or levels.
3* That competent teachers be encouraged to do more experimental
studies, particularly in this era of changing methods and
procedures in the field of reading.
It. That continuous study he made of most effective instruments
for measuring reading achievaaent. Interests, and difficulties,
5, That areas of disagreement and contradiction be 8Ub;}ects for
further study and observation,
6, That teachers, administrators, and all persons interested in
Improving reading instruction use substantial and limited
findings as a basis for learning more about what constitutes
an adequate reading program and as a means of identifying
some reasons for reading difficulties,
7, That similar studies be done periodically in the Interest of
strengthening the possibilities for contributions to the
field of research, locally and nationally, and for identi¬
fying trends, which may be favorable or unfavorable to




Theses Frcxa VJhlch Findings Were Investigated
As A Basis For This Study
Thesis Grade Level Number of Subjects Locale
Arnold, Lillian Matilda Tressie, "A
Comparison of the Performances of
Fourth Grade Pupils on Standardized
Reading Tests and Special Reading
Inventories." School of Education,
1961.
h 25 Timmeson, South
Carolina
Ball, Mary Lue, "Children's General Knowledge
of and Reaction to Reading and Studying
the Bible." School of Education, 1962.
k -11 25 Atlanta, Georgia
Belt, Willie Mae, "A Study of the Relative
Effectiveness of Basal Reading Upon
Growth in Reading Vocabulaxy Among
Thirty Second Grade Pupils of Claflin
Elementary School." School of
Education, 195U*
2 30 Columbus, Georgia
Bivins, Sarah Lean, "Comparative Study of
the Reading Interests of Fourth and
Fifth Grade Pupils of the Risely
Elementary School Brunswick, Georgia,
and the Fourth and Fifth Grade Pupils
of Sterling Consolidated School, Glynn
County, Sterling, Georgia." School of
Education. 1953-5^1 •
h 120 Brunswick and
Sterling, Georgia
Brantley, Addie Starks, "Relationships Between
Social Studies and Reading Achievements
of P\q)ils of Fifth and Sixth Grades of




Athens, Georgia*" School of Education,
1955-57.
Bryant, Rosetta Davis, "Relationship of Oral 1
Reading and Word Recognition Abilities
of First Grade Pupils to Their Perfor¬
mance on Tests of Rate and Accuracy of
Perception," School of Education, 1956.
Butler, Ethel J,, "A Comparison of the Reading 3
Ability and Expectancy Level of a Group
of Third Grade Pupils," School of
Education, 1958*
Canpbell, Robert Hunter, "An Analytical Sttidy 12
of the Intelligence and Reading Perfor¬
mances and the Scholastic Achievement
of a Group of Negro High School Seniors,"
School of Education, 1953,
Catchings, Louell Bebee, "An Experimental Study Ij - 8
of the Effect of Supervised Study on
Reading Achievement," School of Education,
1953.
Clemons, Veotis E,, "The Relationship of Reading Freshmen
Achievement to Academic Status of a Select
Groi^) of College Freshmen," School of
Education, 1962,
Cliett, Calimma Woodson, "A Study of the Relation- 6
ship of Reading Comprehensional Abilities
and Achievement in Certain Content Areas of
Sixth Grade Pupils," School of Education,
1956,
Cummings, Mildred Lowe, "A Conparison of the


















Ifethematical Aptitude Manifested by
College Freshmen,” School of
Education^ 1963*
Dorsey, Mary Elizabeth, "Reading Levels and
Difficulties of t^per Elementary





Fields, Ruth Patricia, "A Comparison and
Relationship of Oral and Silent Reading
Performances of Good and Poor College
Freshmen Readers," School of Education,
i960.
Freshmen ItO Atlanta, Georgia
George, Mary Freeman, "A Comparative Study of
Reading Abilities, Interests and Activities
of the Fifth Grade Pupils of Departmental¬
ized and Non-Departmentalized Elementary
Schools," School of Education, I960,
5 60 Macon, Georgia
Goodwin, Mable P,, "A Comparison of the
Relationships Between Reading Ability
and the Arithmetic Ability of a Second
Grade," School of Education, I96I,
2 30 Macon, Georgia
Gosier, Marjorie Burton, "Personality and
Reading Comprehension of Pupils with
Higher and Lower Intelligence,"
School of Education, 1958,
it 32 Atlanta, Georgia
Harvey, Ivey W,, Jr,, "A Comparison of the
Techniques of Teaching Word Recognition
From an Analysis of Research and a
Survey of Teacher Training Institution,"






Hendricks, Thomas J., "Reading and Mathematical
Problem-Solving Abilities of Ninth Grade
Students of Price High School, Atlanta,
Georgia," School of Education, I960,
9 70 Atlanta, Georgia
Hill, Othonia Stoith, "The Relationship of Reading
Achievement to Certain Factors in the
Developnent of First Grade Pupils,"
School of Education, 1958.
1 30 Covington, Georgia
Hogg, Johnt3ye Clyde, "A Comparative Study of
the Relationship Between Respective
Levels of Reading Ccmiprehension and
Arithmetic Verbal Problem Solving of
Fifth and Ninth Grade Pupils in LaGrange,
Georgia," School of Education, 19$h»
5, 9, 10 28 LaGrange, Georgia
Hubert, Charles Edmond, "A Comparative Study of
the Expressed Reading Interests and the
Records of the Actual Reading of the
Science Majors at ^'^rehouse College,







Jackson, James Clinton, "A Comparison of
Reading Abilities and Espectancy levels
of Below Average and Above Average Ninth
Grade Students," Achool of Education,
1961,
9 60 Atlanta, Georgia
Johnson, Henrietta, "A Comparative Study of
Personality Development and Reading
7 2k College Park,
Georgia
Coiq}rehenslon of Good and Poor Readers
in the I^per Elementary Grades of
Thomastown Elementary School, LaGrange,
Georgia," School of Education, 195^1*
9h
Jones, Sarbara Jean, "A Comparative Analysis
of Reading Scores of the Students at
Atlanta University." School of
Education, 1963.
Jones, Vera, "Comparison of Achievements and
Reactions of Functionally Illiterate
Adxilts to Reading Instruction." School
of Education, 1963.
Jordon, Abbie Hester Williams, "A Coei^rative
Study of the Differences, If Ary, in
Reading Comprehension of Twenty-five
Accelerated and Twenty-five Normally
Progressing Pupils of Van Buren High
School, Bufaula, Alabama." School of
Education, 19^3•
Martin, Thelma Williams, "Case Analysis of
Factors Affecting the Reading Levels
of Pupils From Strikingly Different
Social and Economic Backgrounds."
School of Education, 1963.
Maymon, Irvin L., "The Relationships Among
Reading Ability, Arithmetic Ability,
Vocabulary, Intelligence and Adjust¬
ment of Sixty-two Eighth-grade Pi:5>ils."
School of Education, 1962.
McCaTiley, Mattye Louise, "An Analysis of
Reading Abilities of Fifty-seven Rural
School Pupils in the Second and Third
Grades of Haralson County, Georgia."

















McClarin, Mildred LuclUe, "A Study
of General Achlerement of Pupils
in Reading^ Spelling, Language,
and Arithmetic irith Qnphasis I^on
the Relationship of Each Content
Area to Reading Achievement."
School of Education, 1955*
Nettles, Arthur J«, "A Stuc^ of the Tested
Differences in Reading and Arithmetic
Between Urban and Rural Negro
Elementary School Pupils of the
Reuben McCall High School, Madison,
Louisiana, 1955-1956." School of
Education, 1957.
Ricks, Lillian Jones, "A Study of the
Relationship Between Vocabulary
Deyelopraent and Spelling Achieve¬
ment of Fifth Grade Pi:^ils."
School of Education, 1955•
Simmons, Ethel Delores, "Teachers Beliefs
About Reading as Ccmipared With
Research Findings," School of
Education, 1959*
Stafford, Zenobia Constance, "A Study of
Algebra Aptitude and Its Relation¬
ship to Intelligence and Reading
Ability of Thirty-five Eighth Grade
Piq)ils in David T. Howard, Atlanta,
Georgia." School of Education, 1955*














Stanson, Charlotte Louise, "A CoD9)arlson
of the Rate and Level of Groirth In
Reading Within Two Grot?)S of Third
Grade Pupils." School of Education,
1959.
Thompson, Louise B,, "A Study of the
Relationship Between Word Discrimination,
Abilities, and Reading Comprehension
of a Fifth Grade Class of Ada Banks
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